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INTRODUCTION

The responsibility of meeting the challenge of providing physical education
and recreation programs for the nation's seven million handicapped children i3 an
enormous one with many implications. A committment to improving the various
triining opportunities for personnel involved in administering or teaching in
these programs brought interdiaciplinary teams from ten states to the Midwest
Regional Institute for Special Education, Physical Education and Recreatfion at
The Ohio State University in September, 1971.

The primary purpose of the Midwest Regional Institute was to provide the
means by which state level personnel and/or college or university leadera from
apacial education, physical education and recreaticn could stimalate the develop-
ment of various training opportunities for the purpose of enhancing programs of
physical education and recreatfon for the retarded and phyeically handicapped
children. Each atete's interdisciplinary team at the Institute consisted of a
representative from each discipline. In addition, project directors in physical
education and recreation from the participating states served as resource person~
nel.to the state teams as needed throughout the Institute. The states represgented
at the Midwest Institute.uete Illinois, Indiana, Iowa, Michigan, Minnesota,
Missouri, North Dakota, Ohio, South Dakota, and Wisconsin.

The specific objectives of the Midwest Institute focused on by the parti-
cipants were:

1. Joinily explore and fdentify the kinds of training needs
- in physical education and recreation for administratora, teachers
and lay people in these fielda or related areas within each parti-
cipating state end the region as a whole.
2. Jointly plan and develop within a state plen various
training models for each state in the form of institutes, work-
shopé, deminars, short courses, or any other training means to

meet the needs ifdentified by each particular state.

3. Jointly explore and ifdentify the kinds of financial re-~
sources available at the ateate and fedcral level from the three

Ki/y (-r.




partiéipating areas and/or any insti:u;:ional reaources within

the state which would provide support and permit implementetion

of the training models jointly developed by special educatiom,

physivcal education and recreation.

4. Develop a time plan for implementing training model/s

within a state and/or in the region as may be projected by the

conference participants.

Although participation was limited to personnel from state departments and/
or college or university leaders, the institute did provide for a crosa section
of representation from special education, phyaical education and recreation. How=-
ever, it was planm.ad to prepare and distribute widely proceedings of the institute
in order that others might share from the interaction of those individuals wvho
participated in the Inatitate. With such balanced representation, it was felt
that such sharing would be meaningful.

The material in this publication has been derived from 1) a high inpuat gen-
eral presentation session, 2) an exploration and 1denl:i£ical:ion session, 3) an
action plen development session, and 4) a survey of neceds and problems in physical
educstion and recreation as viewed by the participants. The genersl sessions
were designed to provide personal interaction bet:een the team reprecentatives
and presentars. The remaining sessions were designed to provide maximum inter-
action among each state team for the purpose of establishing discipline awareness,
exploring common and unique ptob-lem and developing an sction plsn for an identi-
fied need.

It 18 anticipated that this Institute and the materials emanating from it
will serve as & means for change and as a base for other activitess in the pro-

fessional preparation of personnel involved in programs of physical education

snd recreation for the mentally retarded and physicully disabled.
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Regional Training Inetitutes: Thelr Design and Purpose
¥r, William Hillman, Jr.
Division on Training Programs
Bureau of Education for the Handicapped

A recent review of the i{mpact of the Physical Zducation and Recreation
';talnlng Progran for the handicapped by personnel of Bureau of Education for the
Handicapped and the specific consultanta to this program revealed some critical
areaa of concern.

The accomplishments of the Bureau of Education for the Handicapped training
progran‘ to datz include the support of curricula planniang and program develop-
ment in approximately 15 universities and colleges and geveral (2) suamer short
term projects during fiscal years 1970 and 1971. 1In FY 1971 seversl of the
planning programs began ligited student support with minimal funds. For FY
1972, the Bureau of Education for the Handicapped recently announced intentions
of supporting 26 univeraities and colleges in physical education and recreation
(21 with student support, &4 with planning and program development and 1 with
technical assistance).

An individual review of the operationsl programe suggeats that only a few
of the programs have extended their training influeuce beyond the confines of
the university or the local situation. Few of the schools have conducted wori:-
shopa or institutes on physical education and recreation for the handlcapped‘
children on a state and national level, therefore, it was recommended by the
panel of cmulunt_l that a geries of institutes be conducted invelving state
level and university/college personnel on the subject of manpower and training.
The Problem in Focus

The inclusion of physical educstion and recreation serviceo to the handi- _

capped child with. its existing manpower supply is a basic ;:eed if ve are to aid

2




in meeting the demanda of future programming in all services to the handicapped.
. Iraining 1a necessary to fuylly utilize generalist, up-date specialist and pre-
pare new personnel.

The development of training resources for physical education and recreation
for handicapped children has been limited in its scope due to fiscal aand human
resources during the past few years.

In an effort to have further impzct and more fully developed training pro-
grams ot all levela irn relation to physical education and recreation for the
handicapped, the need to involve personnel concernsd with the full dimensions
of services to the handicapped is recognized. The involvement of state level
pergonnel ae well as college or university dealing with special education, rec-
reation and physical education services is seen as imperative for future growth
in these training programs.

Inatitutes : Their Obfectives and End Products

The use of regional fnstitutes as one meaus to extend the influence of
preaent training programs of physical education and recreation can be an effec~
tive toul to accomplish several objectives in developing solutions to the
problea noted previously. More specifically the regional institutes hopefully
will effect communicetion betueen personnel of various state sgencies and insti-
tutions of higher learning directly concerned with training for work with
handicapped chiidren. Secondly, auch institutes will serve 8s & meanas to dnvea"
tigate the existing training sources as well as determine other potential re-
sources for training in physical education and recreation for the handicapped
children. Finally, the development of an outline bf a state plan for effective
preparation of personnel in physical education and recreation for handicapped
children will be possible through teg!onal meetings.

The anticipated outcone; from such institutes couid make easentisl contri-

butiond to the furure growth of training programs in physical education and
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recreation. The regional approach could sexve to produce the following end
producta: ?

1. The interaction of state agency, university and college, and gervice
pergonnel relating to training of Phyeical Education and Recreation
personnel to work with handicapped children.

2. A suggested State plan from each State participsting on how to fncrease
trainlﬁg resources Telated to Physical Education and Recreatiorn. These
plans could include model institutes.

). The development of specific training institutes and course uot_k in
SEA's universities and colleges and other related agencies.

It tg anticipated the institutea will utilize & variety of formats in meet-
ing the objectives ag well as vary in the degree to which the genersl objectives
are met or in establishing other obfectives. Similarly, the final product of
each institute will be unique for each region and shaped to the needs identified

by the participants.




Knowledge, Society, snd the Individual:
What {s Essential?

Jack K. Frymier
Professor and Chairman
Curriculum and Foundations
The Ohio State University
Columbus, Ohfo 43210

I am very plessed and honored to be with you this wmorning. I would liks to
explore what I think is s rather complex set of fdess. I will not be ghle to do
it coxpletely or with sny kind of fustice. what I will do is to gketch in para-
meters of ay owm thinking snd hope that msaybe there will be some touchatones
that you can tie into or some idess that may be sppropriate to your own thinking.
I will scknovledge at the outaet chat this is not going to be a nice nest cidy
speech vhich I can aummarize - i, 2, 3, - and drav a2 line at the end -~ {t von't
come cut thot usy. I'm not going to apologize thouglk because I am hopeful that
the ideas will be intereating and useful to you aa they have been to me,

One doesn't have to be very bright or very perceptive to recognize thet the
wvhole field of educstion is in pretty cerious trouble. I A= not going to go
through sll the chings sesociated with that, but in wany wi's I think we ere
beginning & serious vesssessment of the entire educatizn salesvor. It {a dia- .
turbing and discoursging for those of us who have beer 'ii education to recognize
that even though the last ten or fifteen years have been Years of fantaatic
effort, tremendous innovation and monumental inveatment of smergy, resources
and money, it is very difficulc to find people vho feal good sbout education,
let slone feeling satisfied sbout education. Almoat everybody is uncomfortsble,
dissatisfiad, frritsted snd sggravated. A lot of calk is about the concern for
soney, 80 we have the present accountabilicy.

I vas intereated to hear Dan Murial from the School Counsel in London give
& presentation st Denver sbout & month ago. She said, “You know in 1870 the
Briciah Parlisment passed s law called Psyment By Results. The idea was to pay
people for what children learn. That was so striking snd the people who had
reaponsibilicy in education were so upset sbout it, cthat it imemediately pesulced
in the formetion of tbe British Teachers Union, the equivalsat of the WERA. For
22 yuers the profeasional people in England fought cthat law axlin 1892 they finally
got that law repealed.™ She aaid, "I have been in Amsrics this suaser and all
I hasr is ctalk about sccountsbility snd payment by results. 1 am very disep-
pointed that chose of you here in the colonies haveo't learned from our emper-
fence of 100 years ago sbout the futiliry of sccountabiliry and futilicy of
paysert by results. Here you are, more chan & century later, atarting down the
ssme blind slley that we atarted dewn one hundred years ago; 1'm dissppointed
that you haven't learned from us.”

I realice we have problems like sccountsbility gnd there fa s great uncom-
forcableneas in educaticn. The peredox is that it follows a period of cremendous
effore, rremendous output, tremsndous innovation; yet by sluost any sasessment
there is & verj serious feelicg that most of these efforts to improve educacion
have oot paid off. You know we have had more money, wmore resources, more tiae,
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have not been able to seolve the problems satisfactorily. So we are gnce £2g2in
at a point vhere everybody is poking hia finger at education and pressing real
hard. It seems to me the question i{s, are we going to respond in the same way
or a different way? 1 think we have to respond differently. I am intrigued
and impreased by what Peter Drucker haa to say in hia book, Age of Discontinu-
ftiea. Drucker ia an economist -~ and I am leecry of economifata vhen they talk
about education =-- but he makes aome points which I think are very uaeful to
anybody concerned about education. He saya, for example, that eight thousand
years ago in Mesopotamia, the people who were the teachers, called acribes,
were also the very same people who were physicians and healers. He said if
those teachers who lived in ancient Mesopotania came tO America today and walked
into the operating room of a modern hospital, those people who had been trans-
ported through time and space wouldn't have any idea what was going on and would
be completely aatoniahed. But L{f those people walked into a clasaroom Of America
today thay would feel at home. Ye aaid everything has changed in the field cf
medicine; alwost nothing haa changed fin the field of education in eight thousand
yeara. We have carpet on the floor, and people don't take aticks and drav in
the sand but have little white thinga and draw on boards. But for all practical
purpossa, education goea on now just like education eight thousand Years ago.

Then Drucker wmakes a very important point: the fact of the matter 18 that
during that intervening eight thousand years, physicians have not grown to be
more intelligent; they are oo brighter men than they were eight thousand years
ago. In the aame way, people who vork in education are no lesa intelligent
than they were eight thousand years ago. It ia not a problem of intalligence;
the basic difference ic that people in the field of medicine have duveloped
new toola. Some are conceptusl, theoretical toola, and aome are artifacta, or
operational toola. Medicine haa developed new tools which have enabled phyai-
cians to both expand and extend the impact of their work in their effort to halp
and heal their fellow msan.

In education there has been only one new tool developed in eight thousand
yeara. That ia the book, and Drucker aaya moat people who uae that tool don't
know how to use it or they wouldn't lacture from ft, That is a savere indictment,
end I don't think it s complately accurate, but I think {t has much validity.
I think that we have not developed new conceptual tools in education. I think
vwe have not developed the nev tools needad to help us underatand the phenomena
with wvhich we deal. The front cover of Science last weck ahowa a photcgraph
of blood clotting, magnified twenty-one thousand times; 3 very preciss picture
of vhat 1a going on physiologically in the human organism. That hia come about
because of the development of new observational devicas in physiology and medi-
¢ine. We do not have such devices in education. For axampla, thera has been
very little progress in obaervationsl teating devicas in education duricg the
Last half-century. Since the Army Alpha Tests in the first World War, which
were baaically multiple choice, pencil and paper, varbal gnd timed, we have not
been able to break off from that way of observing human behavior. In education,
when we try to observe, the topla that we use are half a centruy old sod in
fact have not been improved very much. I think Druckera’ point that there 18
raally snly one new tool in the last eight thousand yeara is too harsh but at
the same time iC seema to me it points up the crux of tha problam. what we need
fin educetion ara powerful tools; aome of thoae Ought to be concaptual., We need
poverful theoretical ideas; we need nev developments in the theory realm; we
need new obsarvational tools, new imstructional tosla, and new toola of othar
kinds. I don't know how to go about dealing with that kind of nead. I think
Drucker haa put his finger on a very serious problam. I do not vant to believe

Q
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meTely that we need to do more of what we have already been doiag. I thionk that
has been one of our problems for the last fifteen yeara. 1 thiok tt.t if we
copied other fields we would be more productive.

1 want to share with you and have you try to re-think some of the theoreti-
cal {deaa thet are favolved in education with implications for what I think are
some of the other operational tools which might be generated. I can't do this
fully but I am going to aketch in the outline of my oun thinking and in the hope
that it may encourage you to reexamine the assumptions upon which your operation
funetious. 1 am not going to document thia but I think I could. I think in
fact the whole concept of public educetion might have to go down the drain. 1
don’t meean to be an alermist or an extremiat, but I think there ia nothing to
guarantee that public education will survive. Sometimea vhen 1 say that people
sey, Don't you believe that educetion has any strengths? I say yes, but I think
our strengtha will be our downfall i{f we are not careful. Strength {a not enough.
The dinosaur wea atrong. Strength will not guarantee that we will continue to
function. The thing which guarantees the survivebility of anything, whether it
ia an orgenism or an institution, is not only atreagth, bit the tapatity to change.
Strength and modifisbility; power and the ability to cope; we are very strong om
the first and very weak on the aecond.

I thiok it s {mperative for those of us vhc have responsibility for edu-
cation to use our strength but at the asse time to build in more coping capacity,
more adaptability, more modifiability of the institution with which we work if
we want it to eurvive.

I would like to explore education, using the conventional terss, that we
normally use, but compariog what I think it {s today with vhat I think it might
become in the yesrs ahead.

1 am & generalist; 1 am going to tslk about education from a generalist
perspective. Each of you comes from a specialized fiesld. I think you can anrich
ay argument and aharpen the logic 1 have been using with the kind of perspective
you can bring, but I think the prcblams that we ave facing sre general in nature,
not special. Let me begin, using the conventional language of education, and
let me outline here on the board a little disgram, a conventionsl modal. I
would like to talk about it in asveral different waya. Uhat Drucker is challeng-
fng us to do and vhat the tenor of the time is forcing us to do is to resxamine
the curriculum. Ve need to reexamine the instructional effort invoived. Ve
nead to reexamine the way in which it {s organized. We need to reexamine the
evaluation componenta and other things such as teacher sdudation, suparvision
and sduinistration. I can't completaly fill in that aatrix, but I am ;ol.ng to
start to aketch in some of it. I am going to begin with a diacussion of Silber-
man’s book. He says the achoola are mindleas. That fa en interesting word and
I thiok Silberman has done a real sarvice to education by presaing that point.
But tachnicslly it ia inaccursate. The schools are not without purposa. 1 think
they have direction. When Silbermsn aaya they are mindlasa, ha impliss thet
they eve drifting slong without intention, without purposs. He says w& have not,
at least in the last twenty to thirty yeara, paid sttention to the purpose of
education as we ought to and I think his adnonition is a valid one.

furpolél in education are generally derived from three aources. When ve
deternine the direction that education ought to have, tha objactives that it
ought o pursue, the gosls that it ought to aim at, the purposeas it ought to

~ strive for, there are three placas that we go for informstion and inepiration.




Oae of these s xhat we know about the mature of kmowledge, one la what we know
about the nature of aociety, and one is vhat we know about the nature of the
individual.

We have learned a fantastic amount in the last 15 years about the nature of
kaowledge. We summaraze this sometimes with a rubric, like "the atructure of
the diaciziinea.” We know that each of the areas of academic inquiry has funda-
mental facts and ideaa that are unique and peculiar to that diacipline. We know
that the domsin of cach of the disciplinea is relatively discrete, that the
aapect of reality that the poet addressea his attention to fa different from the
aapect of reality that the phyafoiogist looks at, We know also that beaides
the domains being different and the fundsmental facts and 1deaa and concepta
being different, even the hiatory of each discipline fa different, and the hiat~
ory of a discipline has a grest deal to do with the direction in which the diaci~
pline goea. But we aleo know that the uways of working are diffarent for the
different disciplines. The ways of the chemist are different from the waya of
the economist; the ways of the economist are different from those of the post;
the vaya of the poet are different from those of the historfan. The ualguevesa
of the discipline, the methodology, the history, and thr fundamental facts and
fdeaa of aach area of academic inquiry representa what I think of as the nature
of knowledge, and ts orne source that we can 80 to when we want to deteraine
vhat the purposes of education cught to be.

Another place vhere we can g0 1ia vhat we know about the nature of society.
We can atudy dats from anthropology and aociology, eapecially cultural expecta-
tiona, values, norms, how people live and function together, thalr institutions,
wmorea and custom. In atudying thesca areas, ws look at wvhat I thiok of as the
conventional data in aociology and anthropolegy. In the achool aituation, for
axample, we can go the the census bureau and use demographic data to find out
in terms of the people vho liva in the attendanca area for a particular school
how many of them are black and how many are vhite; how msny are young, how many
ara old; hev many have this auch education, how many have that much education;
how msny have this such money, how msny have that much money; how many aze Pro-
teatant, Catholic and Jewish. We can get all that conventional, acciological
data and from thet wve can determine what the purpoae of education ought to be.
We can alao read Charlea Reich'a Greaning of Ame:sca, Gafilbreth'a, The Indua-
trial State, or Margaret Mead‘a Comaittment to Culture, for the newer aocio-
logical and anthropoligical 1dass, The nature of knowledge and the nature of
#dtiety Tepredent two Iovurces that we tan use to datetmine what the purpoves of
education ought to be.

The third acurca ia of courae, what we knov about tha natura of tha indi-
vidual. We can turn to diaciplinea like biology, paychology or phyaiology. We
can g6 to thoae people vho sre knowledgeable about the atructure and the function
of the individual, atudying auch thinga aa cognitive proceaa, motivstional
pattern, or the tenperature of the blood at ths aynapze. We can atudy all of
thoae thinga which tell ua aomething about the invididual. We can draw upon
that aa well aa upon the nature of knowledge and tha nature of society 2a a
place for determining what the purposat of education cught to he.

Now, ve have known for a long time that when we operationalize education
and put purpoaes into action, ao to apeak, w2 30 to theae threa aocurcea. We
use them {n program Ctvelopment and program planning -- often unconsciously --
but nonetheleaa they are there. Many people assume that we draw ugon these
threa aourtea equilly. WUe tend to asaume that the manifectation of educational
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purposes -- the prograa in action -- i3 iike the seat of a three legged stool.
It has one leg rooted firnly in what we know about the natyre of knowledge,
another rooted firaly in what we know about the nature of society, and the rhird
leg rootad firaly in vhat we know about the nature of the individual. That is
a nfice Geat idea, but {it 1is vrong; that isn't the way education 1is built at all.
When one looks at educational programs in operation, when one looks at curricu- *
lun ia practice, inevitably he sees that some 0f these sources are held to be
more important thsa others. What evideatly happens is that people who are
responsible for ifwplementing programs, the professionsls of the field 1if you
please, use these sources in a hierarchical arrangement {n their own mind. Some
things are held to be more important than other things and they build a kind

of value ranking position -~ this is more important than that.

One way for us to hierarchically arrange these things 18 for us to preaume
that vhat we know about the nature of knowledge is of greateat vorth, and what
we know about the nature of gociety and the nature of the individual are of
sacondaty isportance -~ not efitherfor ~-- but primary and secondary. Now that
kind of arrangement, knowledge being uppermost, society and the individuai deing
secondary, represents a specific philosophical position about educatioan. It
represents a philosophical posture -- a veslue position. It represents an sssump-
tion about education. That I call assumption number one. That assuaption is
the one that characterizes wost of the secondary schools, colleges apd univer-
sities in the United States in which the primary emphasis is on subject matter.
What ve kaow about the individual and vwhat we know about tha sociaty fs given
the lesser consideration.

Another way of hierarchically organizing these sources would de uhat we
know sbout the naturve of aociety s considered to be of greateat worth and what
ve know about the nature of the individual and tha nature of knowledge arc held
to be of leaser importance -~ again, not either/or, but primary and secondsry
in emphasis. That kind 0f hierarchical srrangement repreaents an antirely
different value position, an entirely different kind of assumption about what
the purpoaea of sducation ought to be. I call that assumption number two. It
is tha one which presumes that we start with the group; other thinga are given
lesser importance. In my judgment this assumption permeatss most of the ele-
oentary achools in the United States; the coucern ia primarily for the group.
A lot of people in elementary education use terms about the individual, they
talk about individual diffayences and child development. But when one vwatches
what goea on in elementary school, he acea that the primary concera is for
teaching kida to be cooperstive, to take turns, to be polita, to follow instruc-
tions, to put their nemes in the right-hand corner, etc. Those are basically
social considerations and demanda. Other things are given less importance.

A third way of organizing these aourcea in our minda would be to consider
what ve know about the nature of the findividusl to ba most important. What we
know about the nature of society and the nature of knowledge would be given
aecondary ifmportance. Now that i{s a different value poaition; a different
philosophical postura abdut the purposs of sducation. In my judgment there are
very few schoola anyvhere in the vorld that are predicatad upon that aasusmption.
There are some,and I suspect they are all "way out™ achoola, like Summerhill,
for example. Some 0f the better British so-called public schools are aimed in
that direction. I think there are individual teachera all over the country who
hase their practice upon this phileosophy, but for practical purpoaes there are
very few mndels we can look st there are very few places where we can study
what education would look like, 1f in fact, the purposes were hierarchically
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arranged a0 vhat we know gbout the findividual was considered of greatest impor-
tance and what we know about aocfety and the nature of knowledge was considered
of lessexr iaporcance.

It seens toO me that in genaral, the conventional achool, the achool we
have at the preaent time, f{a based upon asaumption ausber one and ssaumption
nunber two, Por all practical purposea those are control asaumptions. Aasump-
tion number three is baaically a growth asaumption and that ia the one I think
we ought to consider trying in yeara ahead. I do not think it {s very wide-
spread at the woment and I do not want to aTgue againet ssaumptions one and two
under certain circumstancaa. I want tO make that clear. It might very well be
appropriate to consider, at least in & theoretical aenae, the poasibility of
reconceptualizing tha school and the totel program in auch & way that we honor
what ve have alwaya aaid was faportant -- the ipndividusl. In my judgment,
aasuoption number one fa basically a vocationz]l ssaumption; sasumption nuaber
two is baaically & cultural sauumption; saaumption number three ia baaically s
petional or individasl sssumption. I want to make the polat that sssumption
nuzber one and sasvaption number two are strictly control asaumptions. If one
wants to become s mathematician, for axample, I thicrk ir ia appropriate for
the people who have the raapunsibilicy to teach him to become a mathematicisn
to operate on the premiae of sasumption number one and £o uas mathematica a3 a
discipline to reatrict and control his behavior. I think if & person ia goiny
£o be a mathematician then he haa to live according to the diacipline and logic
of mathematica. I think it fa deairable and appropriate for people who have
responsibility to teach him to be s mathematician to use all of the powers of
mathemat fca at their command to control his behavior sa & msthematician. In
the same way, 1f he vanta to become s aurgeon, then it is appropriate to usa tha
knovledge from surgery and phyaielogy 20 control the behavior of the prospeccive
eurgeon. 1 don't 1ike & aurgeon cperating on me who doea not live according
to the data of phyaiology, according to the principlea snd generalizations that
have been developed in the fiald of aurgery. I want ay aurgaon to be diaciplined
by the diacipline. So I think it ia very aphropriste to uae assuaption number
ont in education undar certain circumscencea.

For exampls, if a pilot ia going to learn to fly s DC-8 jet, he learns a
lot of things. One thing he learns 1ia that to get the DC-8 off the ground
and into the air you take it to the end of the runway; you point it down the
Tunway; you push the thiottle forward and the plane begins to amove. It picks
up spted. then the plane reachea the apeed of 158 milea per hour, not 139,
not 160, pot 157 or 156, but 158, the pilot pulla back on the yoke of tha plane.
then he pulls back on the yoke, the noae g§0¢a up. Whan the noae goes up, the
plant beging to leave the ground and atart to fly. Now, if st that momant,
Just as tha plane leavea thr ground, just sa the air apeed ia 158 milea per
hour, ££ the right cutboard engine goea out, the pilot haa aeven ténths of a
ascond to detect the fact that the motor quit, and to initiate corrective rudder
action with hia feet. Furthermore, he geta no visusl cluea; there aren't any
lights that come on or belle that ring or buzzera that acund; there are no atall
warninga; there aren't any needles that flicker; he feela it in "chée #eat of
Lis pants” -- right whare he aita down. In aeven tentha of & second he feela
it right and initiatea corrective sction with his feet. Kf ha doean't, the
whole damn plane flips over and crashea. That ia exactly vhat happened to the
Delta Jet that crazhad in New Orleana about four Yeara ago and plowed into a
mctel and killed -a bunch of college girls. They think that fa vhat happened
te the jet that crashed in Anchorage last winter with 186 gervice men aboard.
Now 1 £1ly a lot aa a paasenger in DC-8 jeta. When I get on & DC-8, I vant that
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guy to know what to do if that right engine goea out. I want the people who
are responsible to teach him vhat he needs to knov gbout aerodynsmice and to
ctsm that into his behsvior, to control his behavior so that ha does exactly
the right thing. He only gets one chance snd either he does it right, or he
and I are both dead. Tuis fs why it {3 very appropriate to operate on the basis
of sssumption nuober one, sometimes. The Question 1s whether or not it is an
appropriate sssumption for the totality of public education. I don't know. If
8 pilot wante to fly jet tramsport, he enters into it wholly of his own voli-
tion; it is 8 completely voluntary act. If he wanta to be s msthematicisn, that
is a voluntary act. When the individusl elects to learn something, it is very
appropriste to try to control his behavior. But I am not sure it iz appropriate
to compel kide to go ¢o achool; that &s s different get of circumstances. I

am not sure that assumption number one ia the right one for public education.

Avsumption number two is basically a control sasumption too. It starts
with the group. It asys the individusl should fit ths group. Now I recognizse
that the extent to vhich the individual matches the group, the sxtent to which
there are shared feelings or shared valuas, the extent to which conformity ex-
fsts, to say it another way, is highly importsnt to s socisty. In £act, it &s
the agreement snd ths confornity that &{s the cement which holds the society
together. And I know that the achools have always had s part to play in the
sculturation of kids, to help tiiem learn to fit into thair society. That is
one of the purposes, but I an not gure it ought to be the major or primary pur-
pose. If it is, we are adopting the baaic logic of every totalitarisn society
that ever sxisted. The individual exists to serve the stats. That {s not what
our great Nation etsnda for. But thare is sn swful lot of tslk like that sround.
For example, I guess we sre over the hump now but we weren'’t over it two or
three yéars ag0 whea achiool peopie throughout the countty ware concarned abdbout
how long kids' heir wsa. Tha concern for hair length ef gtudents is 8 socisl
concern. I don't know of any data that auggests there is a correlation betwesn
hair length snd schisvesent in achool. I will predict that if there is guch s
correlation, it s negative. BSut the point ia, vwhen achool people got up tight
sbout how long & kid's hair ought to be in school, their concern was 8 social,
not an scademic or personal considerstion.

I thiok we ought to conaider in thias country, right now, the poasaibility
of trying to build s new and different kind of sducational operation based on
sssucpticon pumber thrée -- the individual. e ougnht to know vhat we know about
the individusl in order to help him grow, not to control his behavior, unlesa
he wants to control it so that he ¢an ba s pilot, mathematician, farwer, post,
or something slsa. The essence of public education, it gsems to me, ia the
responsibility Lo foater the Browth of the individusl. We aasy things {ike that,
but in actual practice we have not moved in that direction.

For exsmple, it {s very sasy to figure out what curriculua ought to be
employsd if one stsrts with sasumption nucher ons. If 8 atudent wants to becoms
s mathemsticisn, than hs has to study mathematica. If he wante to be s poet,
plumber, fermer, or physiciat, than he has to atudy the sppropriste dats. It
is obvious vhat aubject matter is sssentisl from sasumption number ooe. It ia
equally obvious vhat subject matter is esaentisl from sssusption number two.
If 8 child 18 to grow up to be 8 good American then hs has to atudy something
about America. #He has to knov our language, our culture, how our government
19 put togethat and how it functions, our econcmic system, and the history of
our country. It is logical to ask: What is easential under assumption nusber
three? what does svery individual sbsolutely have to know? I don't kaow but
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I thiok the question 1is s legitimate one. It {a easy for me to work with people
in the field of curriculum and to deal with curriculum qQuestions under assump-
tion number one gnd asaumption number two. But I think there ia something going
on in America today that suggeats that there is something wrong with thoae
saaunsptions. For example, many of the kida %ho have been raising hell the laast
twe or three yeare are about tweanty or twenty-one years old. Roughly, they are
college aophomorea. They entered school when they were aix, fourteen years sgo.
Fourteen from 1971 s 1957. What happened in 19577 Much of the great reform
movement in education atarted in 1957 with the advent of Sputnik. Doesa’t it
strike you as st least a little incongruous? The kida who are now raising hell
are the very ones vho had the benefits of all tiis wooderful mathematica, all
this marvelous science, all thia great socisl studies methodology. They have
had the innovative thinking and organizational strategies. They are the very
studenta who have had the fruit of all this atuff, and they are chucking {it.
They are aaying, take that damn gtuff away: I don't want ft. They are refecting
the educational diet that we sra making, at leaat a lot of them are. I am un-
comfortable thinking that the way in vwhich we exerted our greatcat affort in the
laat fifteen Yeara was based on asaumption number one. Apparently that {s not
where the problems are nor vhere the answera lie. I think we need to consider
the posaibility of presaing for asaumption number three.

Lat oe talk & little more sbout sasucption nusber three. It acems tO me
that 1f I valua the individual, and if I think gbout how education ought to
value the individual, what preciasely fa it that I am valuing about the individ-
usl? When I think about the sasumptions behind assumptions, it aeems £0 me that '
thera is only one thing about the individual that haa value, and that i{s life
fteelf. What fa life worth? I don’t think mathematics is worthwhila; I don‘t
think pliysical education is worthwhile; I don’t think Physica fa worthwhile;

I don't think biology is worthwhile; I thiok life is worthwhile. Life has value
and life ia an individual phenomenon. Lifs 12 not & charactaristic of groups,
nor is it a characteriatic of academic discipline. Lifa is a characteristic

of fndividuala. I think life haa value. If in fact ona accepta that assuaption,
1f 1ife has value, then it scema to me that vhat we do in schoola ought to ap~
proach the problam of nurturing life, fostering life. A lot of peopla who work
in any society are concerned with life. The nutritioniat and the physiologist
are concernad with phyaical life, and we in education are concarnad with vhat

ve think of as intellectusl or amotional life. People in fielda like nutrition,
phyaiology, biology and medicine have learned a great deal about the iife procaids.
It seems tO me that it might bs useful to try to understand how they have
approached their problem, for cluea about how we might approach our problam. As
I aae it, people in those fields have learned over the years to asak & certain
series of questions.

They have aaked gbout five qQueations in general. One Question fa, What {a
essdntial? VWhat 1s essential in order to maintain physical lifa? What ingre~-
dients, what substancea, what realitias are absolutely neceseary in ordar to
saintain physical life? For example, are hamburgera easential? Are lims beana,
Cocs Cola or bourbon easentisl? Obviously none of these things are astantial,
but some things are. If I don't havc water, I will die; 41f I don't have protein,
I will d1a; 1f I don't have oxygen, I will die. Without those things life caassa
to be. So, although none of tha firat things I mentioned are ¢ssentisl, sows of
the ingredisnta within them are inperative if life ia to continue. The first
queation that pecple 1o thoso fislda have n22ked is, What ingredients, vhat sub-
stances are absolutely essential in ordar to maintain physical iife?

Q
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The second question they have asked i, How much 1{s essential? How auch
oxygen, hov much vater, how much protein? I absolutely hsve to hava vater or I
will die. But there is both an upper and lover limit to the vater quantity
question. My body cannot handle £ifty gsllons of water & day. I can’t process
or cope with that smsch. I cannot cope vith twenty gallona of water a dcy, or
ten gellons a dsy. Probebly, 1f I had to, I could cope with a gallon or two,
or maybe three. I probably could get by on as little as a qusrt or maybe a
pint of vater, at least for a vhile, but I could not remain slive on much less.
So, the second question is, How much 185 essentisl?

The third question s, Where are these cssentisl ingredients found in usable
form? For example, I have to heve fron to survive. There is fron in the end of
a pencil. I can chev on the end of a pencil all day though and it won't help.
The iron there fen't available to me in usable form. The third question that
people working fields such as biology, physiology and nutrition have asked {s,
Whete are these essential ingredients found {n a ussbie form?

The fourth question is, How much of any essentisl ingredient is present
vithin the parsmeters of any given unit. For example, how much iron is included
in s pound of c¢slf’s liver or two tesblespoons of Geritol? How much vitaamin A
is thare in & glass of oilk or s glasse of orange juice?! Hov much of vhatever
is required i{s present within the liaits of the material to be consumed? There
is enough {rcn in that pencil to last me for a long time, and I have got to
have iron or I will die. But although that is plenty of iron to lsst me a long
time, the quantity and aveilsbility questions have not been resolved satisfsc-
torily. This fourth question: How much is present vithin the parameters of any
unit thst is available to me?

The fifth question i{s, Under vhat conditions will the ingestion of thess

. ingredients be most conducive to meintaining and perpetrating my physical life?

For ¢xample, I heve to have oxygen in order to live. But I have to have that
oxygen under certain conditions. The conditions are baaically temporal. 1
have to hsve oxygen available in a very ateady atate, and 1! I am desprived of
it for a couple of ainutes all the oxygen in the world won't help me. Oxygen
has to be available under certain spatial and temporal conditions, under certain
circumstances, to fulfill my nged to survive, to maintain my phyaical life.
The fifth question is, Under what conditions vill the ingestion of these ingre-
dients be most Conducive to tha maintenance of physical life?

I think thase five questions sre provocative for people in education. If
we are concerned with the perpetration of life itself, in all of its ramifications
and all its manifeatationa, physical, intellectual, emotional and otherwise, it
seema tO me that we aight ask the aame kind of questions about education. One
might ask, What 1a essential, vhat facts, what concepts are absolutely necessary
in order to maintain intellectusl and smotional richness in the personal life
of the i{ndividusl? I don't know. I think many people in physical education
throw a lot of knowledge at kids that they think would help the individusl. I
expect some Of that is sppropriste. But vhat facts ara sssential? Do I have
Lo know wy parta of speech? I have uritten three booke; published 150 articles;
1 am editor of a journasl and have sarved as editor of our magezines snd I still
do not know my parts of speech. I am not kidding. I do not know them. Any
En;ll.lh tescher wvho says you have to know the parts of apesch f{a crazy. You
don't have to know your parts of speech unless you are an English tecacher.
English teachers are the only ones who do kaou them. They are the only ones vho
know how to diagram gentences. Nona of you know how to disgram a sentence.
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But {f you are in the seventh grade you are supposed to know it because it is
considered esaential. That 1 nonsense. Do you know why you don’t eplit infin-
ftivea? You don't split infinitives because you didn’t eplit ifnfinitives in
Latin. But in Latin, an {ofinitive waa one word, not two words, 80 you couldn't
aplit them. We borrowed that rule from Latin and followed it in English and we
teach kide you shouldn’t split an infinitive, based on something which {a not
even & 1iteral translation. Ridiculous! We teach that it 1is all right te split
an infinitive if you are talking, but not if you are writing. What is essential?
What facts are essential? Do I have to koow how to solve a quadratic equation?
Do I have to know that the First Amendment guaranteeca freedom of apeech, preas,
religion, assembly, petition? Do I have to know theae things in order to aur-
vive! I do not know what facts I absolutely have to koow; I wish I did. T wieh
I knew what waa edsential. We know that something is probably esaential. There
are aome studies of atimulus deprivation that suggeat that {if an organism fa
deprived of all stimulation, it withera and ultimstely will die. So I doun’t
think there {a any question that something, some kind of input ia essential, but
I don't know what {t is.

The second queation fa, How much i3 essential? I don't know that efther.
Every time we require a course, we act aa if we know both what is essential and
how much s casential. I wish we had a better bacia than we have, I am sure
that in the field of intellectual diet, in the field of curriculum input, food
for thought, or vhatever you want to call it, there are upper and lower limits.
There ia no doubt, for example, that we can throw ao much atuff at kida, ao much
information, ao much input that we create & kind of cognitive surfeit, or cog-
nitive indigeation. One can throw things at people ao fast that ultimately they
can't handle thea. They hide or run away; they cannot cope with it. When a
hussn being ia cut off fros atimulation the intellect deteriorates. Dullanesa
is an end result as vell aa aomething an individusl is born with. The individ-
usl has been deprived of certain kinds of stimulation and certainly the kind of
work that Jsmes Hunt and others are doing would suggest that, {f we want to, we
can provide a cognitive diet that will raise IQ phenomenally. Some paople aug-
gest that if we wanted to, we could raise the average IQ in the United States
by 30 pofnts in the next thirty years, so that the average level of IQ would be
130. We don't want to use our reaocurcea for that, but the creation of high or
low fntelligences ia pribably, at least in part, a function of the availability
of atimuli in certain quantities. But how much is easential?l I wish ve knew
that. People working in fields like nutrition and ao forth apend tremendoua
amounts of time trying to find out how much fa esaentisl. You know that if an
fndividual doea not have protein he will die. That 1s vhat happened in Biafra.
The people of Biefra had & lot of thinga but thay did not have protein. If a
person {a cut from an esaential ingredient he will fde. 1L peaople are cut off
educationally from easential ingredienta they will probably dfie. But still, we
do not knov vhat is essential.

Where are these ingredienta found in usable form?! Now we think we know
that. We think that a science film, a phyaical education exparience, or a sath-
ematica textbook has certain kinda of concepta. We think we know something about
vhere thosa concepts are, but we really do not know. For exampiz, we don’t know
generally what the content is of a field trip to the fire house, or whal ia the
content of an hour'a conuseling aeasion. We think that they ave valusble but
ve really do not know what the content ia.

The fourth question fa, How much is contained within the given unit? We
have very little idea. In faect, if I were aaked how many concepta, how many
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geoerslizations there are in this lecture, I would not know. I know more about
the calories and carbohydrstes in a baked potato or aoda cracker. I know more
about how many units of vitamin A there are in a glasa of milk than I kancw about
the content of the field I deal with myaelf. Most people are more knowedgeable
about quantity and where things are located than they are in their own disci~
pline. We do not know the content of content. We need a kind of content &naly-
ais of our oun field a0 that we can find out what i{s included and then be able
to preacribe it affectively.

When we get the fifth queation that isUnder vhat conditions are things
auppoaedly beat? That is vhere we think we ahine. We think that praiae i»
better chsn reproof, or that this ought to come firat and that cught to come
second. Why elae d0 we have the notion of prerequiaites, for example, unleaa we
thiok that thia ought to come firat and that aecond, or that we ought to have s0
much every 80 aany houra? Those are condition questions, temporal queations,
apacial queations. We really do not know much about it at all.

1 have tried to ahare with you both the frustration wvhich I sense peraonaily,
and at the same time to explore & way of viewing education which might be pro-
vocative and open up things. 1 do not know 1if it ia possible for people like
you and ®¢ to examine our own assumptions. 1 do aot know whether it is posaible
for us to get inside our own dehavior and to think about what the purpose of
education reslly ought to be, vhat facta really are ecasential, vhat fnstructional
methodology really is most appropriata, vhet orgenixational achemea reelly are
most effective. The anthropologist points out that all individusla are like
all other individusla in soue reapecta, like aome oOther individusla in other re-
apects, and like no other individual in certain respects. For example, every
individual 1ia born, haa a heart, lunga, etc., and eventuilly dies. Be is liks
all other husan beinga in that respect. But in other reapecta every individusl
ia 1ike only some othar humsan beings. . Men are like other men, woaen are like
other woatn. So we are like some other people in some respects. Yat each {pdi-
vidual is unique ia certain raspecta. WNobody has a ganetic pattern like mine;
nobody haa a génetic pattern like yours; ncbody has my paat experience; aobody
has your paat experience. In those things that sre crucfal to aducation, the
experiantial background, the genetic background, the genetic predisposition --
every individual f{s unique in thoae.

Mow it seems to me that e cught to know something about the uniqueneaa of
the individusl and then be able to operationalize accordingly. If there ia any-
thing evident in the reform efforts of the laat fifteen Yeara, it ia that we
have fgnored the fsct that individusla are different. Wa have done that vhen
trying to adapt group aitustions to individual learnfing problems. We threw out
tha old math and brought in the new. Wa threw out the old way of teaching read-
ing and brought the new wsy of taaching resding in. Vhen we did that vhat we
d1d waa t0 chuck one group way of doing thinga ard aubstitute another group way
of doing thinga. But hundreda and hundreds of studies show that nore of thoae
new waya do better than the old way. The new math does not teach kide sath
better than the old math; the new wey of teaching foreign langusge doea not tasch
kids any bettar than the old way; the new way of teaching reading does not teach
better than the 0ld way. The reaaon ifa because individusla are diffarent. Some
people learn better by the new wsy and aome people learn better by the old way.
Some people learn better vhen {deaa are aequenced inductively; other people
léatn better vhen 1deaa 2rc aeguenced deductively. Sowme people laarn better
wicariously; other people leara better directly.
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There 13 no way of doing things that is best for all people, because
people are different. People in specisl education ought tec know that. People
who know that ought to be able to communicate it £o the rest of us; people are '
different. Because people are different, there 13 no cne way of doing anything
vwhich is best for all people. God himself, 1f he was 2 teacher or curriculum
director, could not find a aingle way of doing anything tliat would be best for
all people. If God could not find it, I do not know why we keep trying. I do
not know why we get so hung up on etiology: This 18 the way to do {it; not that
wey, this vay! There 18 no one way. There never will be because people are
different. Somehow or other we have to understand the uniqueness »f the indi-
vidual, and then we have to try, 1f we can, to build a program which will foster
the growth of the individual. We have to pay some attention to acculturation;
ve have to pzy some attention to the vocational needs, but it scems to me we
ought to consider the individual.

I think wve need to rethink the totalitary of education. These are very
tough times. Part of the reason they are tough i{a because wé do not evea IeCog-
nite how difficult they are. We¢ recognize that we have financial problems,
political problems; but what we really have are survival problems. wWe need to
generate the most powerful concepts, the most poverful tools, the most powerful
observation devices we are able to generate. I think people in fields like
physical education and recreation are especially helpful in that respact because
they come cloaer to dealing with the individual than the people in firlde 1like
English or msthematica. I heard Lawrence Cubfie say one time that the peopie
who are the most hopeful people in medicine are the pathologists. The patholo-
gist hopes that by studying disease, he can understand vhat healthy tissue i»
1ike, to be able to help the physician in his preventive role. People {in
special education can be very helpful to people in regular education in the same
way. The proeblam concerns purposes and curriculum and organization. I don’t
koow 1f we are going to solve the problem or not. To quote that Sreat philoso-
pher, Pogo, "We have met the enemy,and he s us.” I think that the greatest
barrier to improvement {n education are those of us who live in and work in ft.
Ths barzier {a not Congress or the state legislature, or parents; the barrier
fo us. We have to 11 fL ourselves by our own boot straps. We have to draw upon
all the talenta we have. We have to generate a whole differsnt kind of re-
search, & whole different kind of theory, a whole different kind of conceptuali-
zation oOf vhat education could become. I don’t know wvhether we can do it or
not, but 1 hope we cam tyy, '
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Training Perspectives -- What’s Happeninz and what
Should B Happening in Special Education

Dr. James D, Beaber
Assoclate Professor
Faculty for Exceptional Children
The Ohfio State University
Columbus, Ohfo 43210 -

We recognize that children differ, we also recogaize that there (8 & great
deal of commonality in their abilities to gain knowledge and apply it in the
dsily activities of our society. The need and desire to cransamit and perpetuate
our society through plsnned education has, ip the United States, resulted in a
broad program of pudblic schooling wherein every child can be provided with a
bagsic education. This philosophy has made pur country one of the most progres-
sive and literate in the history of civilirzation.

While mass education {3 commendable, we have found that it requires that
children progrsss in an orderly or graded fashion through the system. However,
there are groups of children who require more individualized sttention because
of physicsl, mental, social emotional or sensory disabilities. Tiiese children
need special actention in their learning programs if they are to achieve their
paximum potentisl development. Adaptive curriculums snd special methods of
tesching the handicapped has resulted {pn particular programs of teacher prepar-
ation dirvected primarily at this population. Keep in wind that estimates of
10 to 15 percent of our school age children are handicapped to such sn exteat
that they need such specialized educational programming.

while the history of progrsms for the handicappad {s quite long, the hie-
tory of preparation of teachers to work directly with the handicsppad in progrsow .
fashioned for their particular peeds, only has s history of about 50 yesrs in
this country.

In our country, education 1is constitutionally the responsibility of the
state. That 1s, esch state has provisions which guarsatee each child the right
to a free public school education. wyhen we consider the child who has s phy-
sical handicsp or the child vho cannot see or hear, or the child who does not
have the aental or emotional ability to participate in learning situations in
compecition wich "normal" children, we begin to see the problem and magnitude
related to cthe sforementioned legal responsibility of the state for providing
an sducstion for all children.

Let's take a look at the child we are takking about. This i{s a child who
hes, in the past, been neglected or even denied a public school education on
the basis of his physical or mental handicap. The schools and teachers simply
were mot prepared to handle gross discrepencies in & classroom learning situa-
tion. As a result of a frequent policy of exclusion of the hsndicspped child
from schools, parents of the handicspped began to get togsther in their commeon
concern, f.e., their child could not function in public schools. The psrent
groups begsn to approach their legill.ll:ors and school offfcisla with first the
plea and then the demand of, '"“Why can't my child go to school? I pay taxes
the same as anyone else.” As a tesult of this collective effort, state legis-
lators begsn to tske sction snd replied, "All right. We will sandate, we will
make pro:iclona for your child sssuring him the right to sttend the public
schools.

Q
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1iith this legal mandate, which followed from state to stste, the Question

~ now was: Wha 1s to teach theae apecial children? Regular classrcom teachers
for the moat part had indicated their lsck of interest in doing so. At the
time, there were very few colleges that had programs or faculty ready to prepare
teachers of the handicapped. Also, even though realizing that they needed
epecial programming, the $Pecisl programming curriculum was not very clearly
defined. We knev they could not compete with the normal, yet knew they could
function well on their own level. Development o0f a teacher preparation program
wvas vital and was 3iven fncresaed mational scope through the U.S. Office of
Education vherein programse were designed to etimulste resecarch into the function-
al ability of the handicapped zhiiZ2 leading to preparation of a teacher to
develop the greatest posaibic potential of the child within the public school
aetting.

Por the most part, our wodel for training teachers of the handicapped
evolved through what we call the ’group procesa’. It went something like this:
"Let'es sit dowm and determine vhat it fa that good teachera of the handicapped
child ahould krow that fa different or special.”™ As a baae, the teacher ahould
firat know how to teach normsl children and hence, ahould have the basic teacher
education program. Then they sahould learn about the handicapping condition or
the ’nature and needs’ of the handicapped child. Houw then do we determine and
fdentify s msnagable body of knowledge in this area? Logically, when we talk
abcuz the pature and needa of the handicapped, we ahould be talking about their
psychological or learning nature, f.e., how he thinks and reacta to his handicap
and how thia affecta hia ability to adjust and to learn. Alao, what are their
differing phyaioclogical and aansory needs that should be considered? Then,
vhat 4oea thia apecial child need educationally that other children do not need?
For example, the mentally retarded child will not be able to read, underatand,
or enjoy Shakeapeare, but he dcea have the ability to read aufficiently to gain
apecific knowledge that will encble him to lead a functional 1ifa with much
independance rather than be a ward of the atate in a total care institutional
setting. This can be accompliahed 1if he haa the benefit of an education curri-
culum deaigned for him rather than for all children and a teacher who has been
prepsred to underatand, manage and individualize instruction. In other worda,
he peeda & functional educariou chat will prepare him to live as a parzicipating
senber 0f aociety with hia handicap being minimized and a teacher to belp him
achieve this potential,

The problem of how to prepare teachera of Liandicapped children i85, to an
extent, further complicated by the nature of teacher ceriification. BEach atate
has independently attempted to set apecific standarda of tcacher certification.
As a reault, few statea have required the same program of academic atudy, pre-
paration and experiencea for certificaticn of thair special aducation teachers.
Ny own background fe typical of 5 tcacher who, for one reszon or another, movea
from one atate to another. In moving from the state vherve I originally weat to
college, I found that I lacked a specific courae in teaching arta and crafta to
the aentally retarded. 7Two yeara later I moved again, end this time I found that
I lacked an entirely different couras certification requirement.

A number uvi yeaié ago, I aat in on a conference vhich imvolved fourtsen
southern atates. The conference Vas an attempt to sat up atandards of teacher
preparation and certification that would zllow a teacher to move from state to
atate and atill retain certification. Again, the problam was to agree on what
epecific coursea or sequence of courses would beat be taken. Most of these
relate to tha clsaaics of how to teach basic akill aubjecta with little attention
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to the development of social, emotional, physical or recreeticnal akills necea-
_ _saty for adequate adjustment to our society and particularly necesaery to the
exceptional child who has e far greeter edjustment to make in that even aimple
coordination is often lacking in his physical makeup ao that he must be taught,
for example, the way to throw a ball or catch a ball rather than have it a
natural ability. Typically the teacher of the handicapped children in public
achool aettings haa little specific preparation {n the field of physical educa~
tion programs for children. They do, howevar, usually in their student teaching
experience, find that they are reaponsible for the totel education program for
their class. This includes eny phyaical education ectivity because, also typi-
cal fe the fact that often the vhy=iz22l education teechers feel they are {pade-
quately prepared to work or teach these children end will defer to the speciel
education teacher.

It s a question in my mind aa to whether or not we are preparing our future
teschera to cope with the reality of teaching, particularly in regard to the
handicapped child. Incident studies show 10 to 15 percent of all children
entering the public achoola have a disability that seta them apart frowm other
children. Many of these children will be aasigned to special claasea with
apecially trained teachers, many will be in reguler classea. I feel that there
is a need for all teachers of children, including phyaicil educators, to have
some basic knowledge and understanding of the needs of the handicapped. With
the high percentage quoted, why should not ell proapective teachers have a
besic course that deale with the differing handicapping conditions of thesa
children. We should provide a program of teacher preparation, again for all
prospective teachera, that goes beyond methods of teaching basic scholastic
subjects and will train the Zsacher to recognise specific needs and ba ahle to
develop specific curriculums to meet these needs.

When I was teaching, I waa not knowledgeable about tha child with a spacial
heslth problem, epilepay. I had received little preparation on how to copa with
a postpolio, an asthmatic, a seriously aocially withdravn child, s child who
wes s8¢ threatened by achool demsnds that he wes truant with great frequency,

a retarded child who wes unable to cope with the social stigma of his retarda-
tion and wvanted to participate 1{a ithe vegular school picgrem. I had ail of
these types of childran {n my classroom that first yaar. NKct a typical aftua-
tion but most teechers will have to desl with these problems at some time in
their teeching carears, probably within the regular cladirodoh, and ahould have
&t laast the basic knowledge to racognize that this child does need special
prograuming in order to-benefit from the school setting.

The future progrés for preparing teachers of the handicapped looks quite
bright. We now have the proapect of reviewing the programs which developed out
of expediency and nced rather than long careful planning. I believe we are now
ready to objectively re-evaluate our prograns as profsasional educators who
truly believe in the educational development of tha "whole child” and of all
thildren. We have met the demand for aupplying educated paople to man the class-
room; nov we must develop our preparation programs around modals that produce
quality.

In our present programs for preparing teechers of tha handicapped, ve have
given & great deal of emphaaia to the courses requived and their scquencing.
Very little emphasie has been pleced on direct contact with children, The pro-
apective teacher is given all of his prascribed course of academic study after
which he has a period of direct interaction with children. There ia presently
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a developing program here at the University to get the freshman or aophomore
student exposed to what & career in teaching actuilly encompaasés ao that the
student vho goes into teaching solely for lack of any real interest in anything
else 18 no longer going to find it automatic to take a degree {n education and
end up & half-hearted teacher. We are taking a very objective look at prospec-
tive teachera in an effsrt to train more truly qualified people.

The challenge of teacher-education institutions today fa not the oumber of
teachers we can turn out but rather the quality of teachers snd the increased
competency of teachers. To ameet this challenge of preparing a better qualified
teacher, I believe we are going to have to develop a mew model whereby we be-
come lesa concerned about the number and title of couraea taken but rather the
comprehenaive nature of the public achool teacher's role and how we can beat
prepare them to meet thia role. We need a program that dravs on the reaourcea
of our total Univeraity; a programs involving interdiaciplinary team teaching
with earlier snd progressively mors dirsct {nvolvement in tha teaching proceaa
’.t..lf&

The future prospect in preparing teachera of the handicapped ia going to
relate to the type of activitiea and professional change going on today, here, in
our University. We are going to aee better criteria aet in che selection ot
future teachera; more and more cooperation among related areas within the Univer-
sity; earlier experiancea with children, vhere clasaroom: fnstruction parallels
functional application; a critique of knowledgea gained vhere they can be applied
to children rather than to & pop gquiz in the lacture hall.

1 am suggeating that the confernnce todiy ia fndicative of a new day and
8 new approach to the training of teachara of handicapped childrea. There haa
been & general reatlesanecaa and move among educators acroaa tha pation to look
for and develop a brosd interéiaciplinary approach to the preparation of teachera
of the nandicapped. The interdisciplinary approach fa predicated on the aaaump-
tion that no apecific intercat area, wvhether it be the medical doctor, the aub-
Ject matter orfeated teacher, or the phyaical educator, can alone provide for
the veried needs of full educational programming for the handicapped child.
Specialista from many profeasicnal diaciplinea having varied knowlcdgea of phy-
aical, psychological, aocial, emotional, and educational needa of children, are
finding that they must develop wsys of communicating among theaselves a0 that
batter, brosder, wore coordinated curricuiums &aa be devised. Becauase of the
clasaical damanda of a college education, a baaic program of profeaaional pre-
paration and apecific couraea, we have had little opportunity to provide atudenta
with a broad undaratanding of individual needa and yet we know that our apecial
education teachar must have thia knowladge because of the pature of the handi-
capped child.

Reacarch apnd axpsnded knowledgea in all aapecta of education of the handi~
capped {a providing us with & broader baae of knowledge. Modern tachnology
allows us to rapidly bring theas findinga togethar through development of finfor-
mstion retrieval ayatems and instrucctional materfiala centera. 7Thaae reacurce
centera are available to all teachera and follow the interdiaciplinary plan.

Parenta of all children are saking teachera and achoola to show that they
are doing tha job of educating their children. The teacher must become more
accountable for tha job ahe ia doing, for vhat she {a teaching, and vhat the
product of her instruction can do. Legialation alone cannot guarantee a solid
core of inatruction; the individual teacher must be better prepared to meet the
demanda of our noctety today.
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Ye are soving avay from tha "specizl class” concept where children are
grouped according to disability or handicapping condition rather than learning
needa. The apecial claas and self-contained classroom for the handicapped will
fade avay. First we teachers of the handicapped will probably need to be pre-
pared to meet the particular needa of groups of handicapped children but will
than begin to function aa & reaource to the total achool program so that the
hacdicapped child will receive much of his achooling with othar children and
meet with the special teacher oniy when learning needs apecifically related to
hia exceptionality requirea apecialized teaching techniquea.

We will, someday, have no need for & sosference such as this, s2t on &
special day, in a apecial place, because ve will, aa educators Jn all fields
of educational specialization, be working together through contiaved exchange
of ideas and knowledges tovards an integrsted full program of education and
taacher prepsrstion,
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Training Perspectives -- Yhat's Happening and What Should
Be HlapPening in Physical Bducation and Recreation

Juiian U. Stein, Consultant
Programs for the Handicapped
American Association for Health
Physical Education, and Recreetion
u‘.hlmton! DoCo

Several yeara ago I was fortunate to hear a preaentation by John Ferve, a
vice-presidert of TWA, talk about growth and progreaa in undeveloped countries,
ths bush couatries, 88 GLe put it., He s3id ome thing which never cossped Lo amage
hiam waa how individuala oOnly one generation from the dush could be taught to run
jet airlinea and have perfect aafaty records, to become engineers, and to deafgn
computera. They were lovolved and auccessful in highly technical, comsplex, and
sophisticated professions. Hz wondered if this wean't contrary to the entive
concept of civilization; hedn’t it teken generations and genarations for the
civilized world to gein this knowledge, obtain these akilla, and apply those
competencies? Finally, the obvious emerged. Whether a child is born in the bush
countty or in ¢ 'civilized,’ wodern mttrapolitan-urban area, every baby comea
into the world in the aame Way -- uncivilized. When opportunitias and advantages
of civilization are provided, even those from the bush can be reached and the
technical, semplex; snd sophisticated lsssons of man learned in one ganeration.
We are comevhat in the asme way in professional preparation snd training in
phyaical education énd recreation for impaired, disabled, and handicapped. In-
dividuals aud groups have been involved in physical education and recreation
prograné in theas areaa and for theae poOpulations for years. Unfortunately
today too many of us are spinning cur wheels, rehashing the aame old thing, going
oves the sams tarritory, repeating the past, ssking the aame miatakes, uaing the
ssme trial and error methods, and experiencing the same frustrations inetead of
using and benefiting from expariencas of athers 90 aa to move forwvard, progress,
and move mora rapidly. HNany aay a great teacher ia one vho placas atudents at
his feet and ilwmparts knowladge to them =~ thia i{s not the Zreat teacher at alll
© The great taacher 1s one Vo ralses gtudenta to his ahoulders and motivates,
ttimulates, ancourages, and challenges them to project furthar and to have aven
greater vision than the teacher. We need to consider and apply thia concept and
philosophy s0 aa to move forvard, not apin our vheels or aimply davisa programs,
activitiea and projecta that look backwsrda and are designed for 1930°s and '50°'s
rather than the '70's and '00%a.

Exciting things ave going on in training and profassicnal preparation in
theae areaa; succass stories need to be related and promising practicas presented
Howaver, none of these sre offered is the way, because as Dr. Jack Frymler indi-
cated thia morning, there 18 no one way to guarantee puccess in anything. As
soon as we start looking for that one wsy «~ Shangri-la or Utopla -- we {amedliat-
ely move the third level back to the first level, as Dr. Fryaier's discusaion
and presentation indicated this mornipg. We want to move more tc the third
level {n professiona]l preparation programs in physical education and recreation
progrins for impaired, disablad, and handicapped. As soon sa we start looking
for one way to prapare all peraons ip these areas ve lamsdiately negate the very
principle of individuel differences, therefore, the following are not preaented
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with eny intent or implication that they will be guccessful in your state,
commnity, or area, but rether with the fdea that here are some things that have
been successful for certain people and specific groups in meeting physical edu-
cation and/or recreation treining needs for persons involved in programs et all
levels for impaired, dissbled, and handicepped. They are deasigned to stimulate
your iunventiveness, your resourcefulaess, to ke you aora innovative, creative,
and original, and to provide you & shoulder from which to spring.

A major point of eaphasis and topic for discussion in educational circles
today is the rola of the para-professional, voluateer, aide, or whatever other
term used to describe persons wvho participate in programs without four yesr
college training. For yesrs Meridisn, Missiesippi, has hed an outstending pro-
grem for junior and community college students vho actually conduct physical
education programs for mentally vetsrded in public schools at all levels. These
students raceive intensified and in depth fastruction about the whys, wherefores,
and hows of physical education and recreation programs and activitisa for men-
taliy retarded. This program ha# i special suparvisor, in addition tO the c¢city
supervisor for physical education, vho does nothing but work with these junior/
community college students. In addition to On spot program supervision, in-
servica semfnar types of sessions are held regularly. Students vecaive individ-
ual counseling and guidance about thair role of teaching physical education to
sentally cetarded and hendicapped youngstars with ongoing supervision, profas-
sionsl leadership, and specialized assistance.

An outatanding in-service program is being implemented in Prince George's
County, Marylsnd. A physical education supervisor does nothing but work with
specieal education classroom teachars and alementary lavel physical aeducstion

. teschers vesponsible for special groups and classes. He provides many sarvicas
including bidbliographies, books, nevslatters, audio-visual materials, and other
resources; ha does demonstration teaching; he conducts regular in-sarvics pro-
groma during release time in vhich teachars get involved and participate in
activitias thay are going to taact: Teachers put on pants suits, slacks or hot
pants, and participate in a vsriaty of activitiea that are & part of the progrem.
The suparvisor does not superimpose vhat he thinks teachers should be doing; he
obtaina direct input and feadback from them to datermins activitiaes, neads,
concarns, problems, priorities, and specifice to be emphasised in their clsssas.

Hany coliages and universitias have developmental clinic programe. 3Some
clinics are dasigned to provide pactical experisnces and opportunitiss for
students in specific profassionsl preparation courses snd curricules; however
many clinfcs are not related to curriculum. Individuals taking courses or
sequences in meny different areas -- physicel aducation, special education.
recrastion, psychology, home aconomics, nureing. aducation, scciology -- ere
often involved in thase clinics to obtain practicel axperiance. A uumbar of
clinics also use volunteers who simply want Co be involved in the progremn. The
grand-deddy of thase programs is Verran Johnson's Children's Physicel Develop-
mant Clinic et the Univeraity of Maryland; a film dspicting ectivitiee, and
training is avsileble from Dr. Johnson et University of Marylend. Sessions are
held bdefore aach clinic program for clinicians to discuas studants with vhom
they are going to be working, activities, tachniques, methods, procedures, sad
goals for the dsy. At the end of aach day ¢ post-session is conductad tO evalu-
ata progress, determine to vhet degrec goals vera achiaved, raport and make
recommendations sbout sach child, discuss problems encountered, and for other
interchange about youngsters and their programs. Guidance and dfyection ars
availeble from representatives of othar departments and disciplines fnvelved in
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the progran ss well as Dr, Johnson and other menbers Of the College of Health,

Physical Education and Recreation. Many of Dr. Johnson's atudents have carried
the coocepts of this progran to their owd canpuses; the number is too numerous

to mention. Similar programs can be found bordar-to border, coast-to coast

and sponsored by pearent groups, civic associations, service organizstions, pud-
l1ic schools, recreation departments ss well as colleges and universities.

Orrin Marx, University of Iows Hospital School (Jows City), is sn example
of an {ndividual doing an outstanding job with both undergrasduste and gradusta
students in physical education. Practical field opportunities, research inves-
tigsctions, sesinar experiences, aad personalizc2 practical projects heve been
s part of this progran for over 15 yesrs; sany of these students have gone to
all aress of teaching and service in adapted physical education.

Macomb Intarmadists School District (Michigan) has just recaived a three
Year Titia 111 Eismentary Secondary Education Act Grane dealing with Gitdaor
sducation for tha handicapped. An important part of this projact involves
tresining classroom teachera 0 vork in and to become affactive teachers 2 out-
door education. Each year s number of projacts prepare teachera to participats
in outdoor sducation activities snd programs; Michigan has bean 8 leadsr in
promoting thess sifforts.

Esch yesr & training project for teschers in outdoor aducation s held st
Riggins Lake; sessions emphasizing {mpaired, disabled, and handicapped hava been
included for tha last geveral years. This yesr twenty-nine tsachers from Micomb
Intaraediate School District participetsd fin the Higgins Laks program so they
c¢oold becoms knowlsdgaable, skilled, and competent in outdoor education them-
sslves 8a preparation for implamsnting outdoor aducation programe undsr the
recently gwavrded Titls III grsnt. Battla Cresk, Michigan has incorporated in-
asrvics sctivitiss into its vegularly scheduled outdoor education programe for
sll students, including handicappad. PFor exampls, two yaars sgo physical edu-
cation and specisl aducation taachera from ell over Michigan spent s weak with
seatally vetardad snd hendicapped youngsters fron Battls Cras Public Schools
vho were participating in outdoor education sctivitiss. Thess tsachsrs had
opportunities to work wirh youngstars, receive expert instruction in outdoor
education sctivities and methods, perticipete in partinent saminars, discuss
sutusl problems snd conserns, and to experiencs living in tha out-of-doors
themselves.

A unique program yas funded under s Titls I Higher Education Project st
Jows State University a couple of years ago. In the initisl phase of the pro-
jJact a thres day vorkshop focusing on practical, how to do it, functional
activities, methods, techniguss, snd procedures was held. Content of the work-
shop emphasized kinds of things all practitioners ara constantly sceling; some
sctivitiea could ba used in their own classrooms the next dey; others were
designed to motivate, stimulate, challange, snd encourage them to adept, modify,
snd innovats. For the rest of the year staff at Iowa State vas available on &
consultant basis to schools, residential facilities, day carve centars, ¥ecreation
dapertments, and other perticipating groups to follow up the workshop and to
help evaluste, enrich, aven iniroduce physical education snd recreation programe
for mentally rstarded. Thoy expected 100 pesrticipants and over )50 attended.
Thia approsch can be applied to all areas of physical elucation and racreation
for impaired, diasbled, and handicapped. '




Several interesting programs have been held in Arksnsas during the last
year. One vas initisted by psychology and research personnel at Hot Springa
Rehabilitation Center who felt a need for more knowledge, information, and under-
standing of the role of physical education and recrestion in the total rehabil-
ftation program. Participents were not just from Arkansas but came from aimflsr
centars in Virginis, Californis, New York, Missouri, and @iny points between.
This program vaa designed to acqueint differvent personnel from rehabiilication
centers with the vole of recraation and physical activity in the tocal rehabili-
tation process, and co sotivate thes to action.

Recently salected sceff meabers from all community zacvica cantera (day
care and activity centers) and children's coloniea (reaidential facilities) per-
cicipated {n a special two day vorkshop at Arkansas Children'a Colony im Conway.
Rapresentativea of theae groups planned thia tvo day workshop which emphaaized
functionsl, how to do it, and praccical aspacts of physical education, recreation,
and aquacic programa. Saasions vers wideotaped for usa and follow-up at centers,
coloniea, in other achools and by any intercated group or agancy. Each of the
five regionsl representatives vesponsible for centers and colonies throughout
the stata perticipeted in tha vorkshop; chey are assiating in implesencation
and £cllow up of workshop acciviciaa, recommendations, and methods.

Under spoasorship of the Bureau of Outdoor Recreacion in Arksnssa, & aurvey
was conducted to datermine what was being done for fmpaired, disabled, and
handicepped in recreacion in the scate, and to plan bettar waya of msecing their
recreational neads. A few other atatas conducted similar survaya aa part of
couprehenaive msntal retardaticn vlanning activities.

Many residentisl facilitiea have shown incraaaing intareac, concarn, and
fnvolvement in physical education and recreation. Workshops at rasidential
facilitiaa throughouc Texaa, in Winfiald, Ksnsas; Roms, New York; Brainerd,
Faribaule, and Cambridga, Minnesoca; Ellisville, Misaiasippi; and Columbus, Ohio,
to name a faw, hava been conducted during the laac year or ao. Many of thege
workshops provids know how and dirvection co ward attandants and cotcage or
vard parents ao thay can introduca and conduct physical and recreation accivicias.

Recant meacinga aponsored by the Taxas Asaociation for Retardad Children,
funded under the Devalopmental Disabilities Act, involved rapresantativas from
all parta of Texaa. Participancs repreaented (1) collagea and univeraitiea,

{2) public aducaticn, (3) mental health-mental retardation boards, (&) public
achools, and (5) community recreation depertmenca and park boarda. The mfasion
of participanta was ¢o work togather, co communicata, and to develop incar-
agency and mulci-disciplinary approaches chroughout Texasa in all aspecta of
physical educacion and recreation programs for icpaired, disebled, and handi-
capped. Training and profesaional preparacion programs and activitiea were
major consideracions in chese msating? and will receiva high priority in follow-
up projects and future seetinga. The tenth annusl workshop on phyaical education,
recreation and agustica for the handicapped vwill be aponsored by the Longview,
Washington, YMCA nexc February (1972); this is cha longeac consacutive seriea
of vorkshops for peraonnel working with che handicapped {in the country. Every
actempt haa been mada aince 1963 to involve all agenciea and individusls repra-
aenting various organizations and groups sponsoring programe of this cype for
the handicapped.

Louiafans State University, New Orleans, has a unique in-servica approach
for apecial education and physical education teachera. New Orleans LSUNO
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physical education ataff volunteered to work with teachers and provide Saturdsy

_in-service progrsms on activities upji topics specified by special educators

and/or physical educators. Speciailzed workshops in moveaent exploratiom,
tumbling, gymnastics, lov orgsnited games, rhythms, phyaical fitnesa activities,
and {n speciffiz sports have been conducted. Participating teachers hava oppor-
tunitiea actually to work with youngstera of all ages gnd with variovs handi-
capping conditions. Even though most of these teachers work with kids day in
and day out, mssny aee them in & different light through these new activitiea.
This £s a popular program in which LSUND ateff volunteers and teaachers partici-
pata according to their interests and needs.

Tha Children's Rehabilitation Center, University of Virginis (Charlottes-
ville), sponsors two interesting programs. A one week inter-disciplinary graduate
seninar focuses on adspted physical education and therapeutic recreation for
youngaters with all handicapping conditions. A summer camp for children with
respiratory problems -- asthma, cystic fibrosis, and other types of chronic
respiratory problams -+ providea services to thase youngstera in a camping aitua-
tion. Studenta from colleges, univeraitiasa, and from different agencizs serve
a8 camp ataff. Each atudent has opportunities for new experiences, to see
children in different waya, to learn about growth and devalopment firat hand, to
obtain new insfghts about aequences and progreaaions of motor sctivities, and 20
develop broader understanding and deeper appreciation of children with respira-
tory condirions.

Barn storming workshops have been successful in several atates (Hawaif,
Mississippi, Alabama). An individual Or team goes {nto a stata and conducts
oné day drivé-ia workshops in popilation centérs throughout the atats =- the
mountain is taken to Mohammed. In thesa days of tight budgets and austerity,
no stone can be left unturned %p» providing economical in-service activities
in or near h base. Another moviie approach has been affective and successful
in Kentucky. A'spacial mobile unit in physical education and recreation for
retavded and handicapped operatas through Kantucky Association for Retarded
Childran under a grant from Bureau of Education for the Handicappad.  Major
activitias of this unit have fncluded one, two, three day workshops in comzani-
ties, at achoola, for residantisl facilities, and in day cars centars, at
collegas/universitias, and for other groups intsrestad in these programs. The
apecial van also serves as a mobile resource center with books, articles, pam-~
phlets, brochures, aquipment, supplies, and other physical aducstion-recreation
program materiala. This providea atill another important dimension to work-
shops, brings new msterials to participsnts, and givea them an opportunity to
seé vhat 15 available and appropriate for their programs.

Oklahoma Association for Retarded Chiliren aponsored a vary successful
workshop in conjunction with its stata convention last April. Many different
groups, organizations, associations, and agenciea are involved in physical edu-
cation and vecreation programs for impsirad disabled, and handicapped, and offer
a variaty of training and in-sarvica activities for mewbers, staff, and other
interestad persons. Obviously, many othar groups and their programs could be
mentioned and discuased.

In vhat directions should we be moving? Is it dangerous and limiting to
say or imply thare are directicas we should @ove becauae of connotations that
one, two, or threa approaches answer all questions and solve everyone'’s problama?
As emphasized this morning, we must not only think in tarms of individusliczing
at the program level, but just as appropriste and important to individualize
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at the training level, Often the individuaslity of thosze with whom we work is
emphaaized. Too often we forget about or seglect the individuslity of taachers,
leadera ard specialists; brosd generalizations about them and their training

fa no more justified than at program level. This then vedresents moveaent from
firat and second levels to the third level as discussed this morring.

Three groups must be considered relative to training. First, personnel
now {n the field. It ia interesting to poce that asny physical aducators moving
into adapted physical education and other aspects of prograas for handicapped
ara ipndividuals with anywhere from five to fifteen Or twenty years experience
with pormal kids. Secondly, we have to consider studezts who have not yet matri-
culated into professional preparation programs. Some studenta will enter these
programs with no previous experience vhatsoever with the handicapped. BRowever,
& growing number of high school and college age young men and women hsve any-~
vwhere from three to six years excelleant volunteer and/or work experience in
casp, svimming, racreacion and relatad programs for the handicapped; they know
wvhat they want, vhether it be adspted phyaical education, tharapeutfic recraazion,
or specisl educstion. Thess two Broups cinnot be dealt with in the aane wey
1f curricular approschea are to be individuslized according to where a student
haa been and vhere ha is going. In relating this to che five questions posed
thia morning, what are the essantials in profeasional preparation and training
in theae areas? These casentisla are basically the aame for all individusls
who enter comparsble programs and with aimilar goals in terms of jobs, positions,
or placement. If one person entera thia program with three or four yYeara
experiante and another enters with pno experience, tach atarts with different
competenciea and at different levels of fulfilling these essantials. Therefore,
programs must be sufficiently flexibie to individusiize according to different
experiencea, competenciea, knovwledges, akills, and attitudes aach student brings

We are pow in final atages of a professional preparation projace funded by
Bureau of Education for the Hendicapped to develop guidelines for professicnal
preparation programs for personnel fn physical ¢ducation and recreation for the
handicapped. Several important concepts findicate direction thase guidelines
are moving,

Preparation should be based on competencies needed to perfora various tasks
fo specific positions fn these programs, Competencies of an individusl
moving in the direction Of being & recreation director or physicsl educz-
tion specialist in a residential facility for mentally retarded will not

be exactly the same as for an individusl wmoving into a secondsry school
adapted physical education program. Sinca competencias are different -~
recogaizing thet there yill ba some duplication and overlap -~ differences
should be reflected in preparation of and guidance given each atudeant.
Ability to individuslirze according to goals and directiona of each etudent
is a very important consideration.

Another important principle ia to recognize no one way of obtaining requi-
sita competencied. Colleges and universities need sufficfent flexibilicy
€o recognize alternicive waya and mcans for students to gain coupitencies,
This also relstea closely to comments made by the first speaker this morn-
ing. Functionally we are operating at the second level; philosophically
we are crying to operate ac¢ the third level -- che two must be brought
closer together,
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Another arex in vhich we are operating at level two yet trying to move
philosophicalily and operationally to level three involves ettitudinal berriers;
negative attitudes an’ expectations are reflected by the term handicap iteeiif
Hendicap as a term and concept ia culturally imposed by society on groups of
individuals with any one of a variety of physical, mental, emotional or socisl
deficiencies, disabilities, or impairmsnts. About twelve years ago, a congenital
qQuadrs-amputee enrolled at the University of Texas where nobody was excused from
the two year physical education requirsment. When this young man finally accepted
that phyeical education was not to be waived, he selected swimming as an activity.
This young man was belligerent, withdrawn, wallowed in aelf pity, antisocial,
along with many other extremely negative characteristics. He and his instructor
were the only ones initially allowed in the pool; gradually this changed apnd &
second instructor was permitted in the pool, then another student, and soon
another, and later atill another. Todaey this young man is a successful lawyer
in Austin; he 18 much involved in youth work apd counssls individuals with con-
ditions mich less severe than hia -- sany of thaas are handicapped because they
let their conditions affect them nagatively, emotionally, and accially. Thia
young man 1is and alwvays will be impsired -- he does not have arms or lega.
Disability is the way an impairment affects an individual’s ability to perfora
certsin tasks snd participate in apecial activities. This congenital amputee
was severely handicapped when he entered the University of Texas. Today, he {a
atill impaired, disabled in certain activities ~- pot swimming -- but hardly
handicapped. A five minute fila clip s availbble of him swimming and diving
to show what he can do and what he has accompliahed.

If this fa the way most impaired and disabled look upon themaelves, isa‘t
it time society looks upon them in the aame way? For too long we hive operated
at the aecond leval and culturally imposed, cetegoriaed, and labeled individuals
as handicapped because of blindneas, brain damage, deafness, or meatal retarda-
tion, or other phyeical, mentsl, or emotional condition. 1an fact, many of us ars
undoubtedly more handicapped than individusls with fwpairaents and disabilities.

A lot of debate and discusaion focuses on categorical and non-categorical
approaches. Because an individual has an IQ of 52, we are prone to put him in
a pigeon hole indicating what he can and cannot do. Yet, fin physical education
and recreation our primary concern fa not with & magic number; we are concerned
with ap fndividusl’s physical ability, motor proficiency, snd racreation PoOten-
tial. An IQ of 52 may not affect ability to participate in physicsl education
and recreation activities one bit; case after casa shows thia. Each person
cust be considered as an {ndividusl in tarms of physical ability, motor pro-
ficiency, and recreation potantial to help eliminate thase davastiting havdened
categoriea.

One key question must be aaked -- can thia individual safely, successfully,
and with satisfaction take part in a particular activity? 1If the answer is Yes
for svieming, movemsnt exploration, arta and crafts, drama, or any other activity,
1 challenge the practice of placing that individusl in & special program for
that activity. Emotional stability, social awareness, and effacts of intellac-
tusl deficiencias upon ability to participate safaly, succeaafully and with
satisfaction must be considered along with phyaical ability, motor proficiency,
and recreation potential. Direction then will be more in terms of intagrating
individuslse vith any handicapping conditions into tegulatr physical sducation and
community vecreation programs instead of indiscriminate and catagovical separa-
tion in specfal programs.
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Reglisticelly some individoals camnot safely, successfully, end yith satis-
faction take part in various physicsl educacion and recreation activicies ~-
they need special help. Some of these individuals have the potentis) eventusliy
to participate safely, successfully, gnd with satisfaction, but todsy lsck
experience, skills, confidence, self-discipline, social avareness, semotional
atability, or other charecteristics. This group needa 8 halfway house type
physicel educstion-recreation program to develop ability to cross over the bridge
bock into the main stream of society. Others in this group require individusl
attention, sheltared sictuations, addicional motivestion, opportunities for auc-
ceaa~- even amall succeases -- remedial programs, therapeutic activities over
long and extended periods of time.

Severely and seriously involved wvhen motivated and given appropriate oppor-
tunicias do accomplish their imposaible dreams. For exampla, a young Vietnam
double-lag amputes completad the 1970 Boston Marsthon on & wheel chair in a
1iccle ovar seven hours; this is just 2 shade over fifteen minutes per sile,

He g now training to 2wim ths Eaglish Channel. Thias past spring & young man
20 severely involved witii cerebral palay that he cannot tie hia shoea or cut
weat on his plate rsn in and won ths Arteaia (New Maxico) Marathon. Ha also
ran in and completed che Roston Marathon. Thesa are just two of countless ex-
anplas of i{ndividusls vho have used sports, athlecica, phyaical aducation snd
recreation to re-entar the mainatresws of aociety.

Undoubtadly the mogt Pxdtaing need in each atate 18 3 syatemstic survey of
vhat ia going on and what are prodblame, issuea, concerns, snd prioritias. Re-
sourcea could be located, individuala identified, and axa®plaery programe dis-
covered -- this alote would improve prograzaing seay fold. Your state sction
plane should provide opportunitiss, sechinery, snd framework to do many of
these thinga. Vision must dbe forwsrd and direction promote prograsa as deciaions
and recommendations relate to the future.

Non-graded or ungraded programe, tesm teaching, modular and flexible
acheduling, open classsrooms, optional clsss attendance, free achool weeks, rele-
vance of activities, core concepts, selactive requirements, diffarencisl stef-
fing, and other contamporary aducational practices must be avaluated and applied
fn tarms of their ifaplications for sdapted physical sducation and therapeutic
Tedreacion programe. Dig under aurfacs apecifics and the obvious to get ¢o
basic principlaa and purposea; such from other aressa and disciplines chet on
the surfece appears irrelevent, inappropriate, snd unrelatad is appropriats,
significent, and spplicadble to our areas of concern.

Our firat speaker considerad himaglf 8 generslist; weny peopls ars surprisad
that I ctoo consider myself a generalist wvho wmekea specific application of
broad basic physical education and recrsation principlas to specific situstions
in programming for iwpaired, disablad snd handicspped. In sn ers of over-
specialization, psuedosophistication, and too much mumbo-jumbo, credance must
be given the importance of deeply imbedded, bedrock, comprehensive, sound
davelopmntal physicsl education and recrestion.
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PART 111
INSTITUTE DELIBERATIONS BY STATE TEAMS
Section A

Exploration and Identification of lasues

The materisla in Part III represent the product of the interaction between
members of the state teams consisting of professionals from epecial education,!

- phyaical education and recreation. }‘bc_.;qj:gr_e of the involvement process for the
participants consiated of an explonto;-; an& nidentificstion phaae ui;ich was fol-
lowed by a development seasion.

Section A of Part 111 presenta the materials developed by the state teams
during the exploration sesaicn. The charge to the state tesms was to identify
the major concerns, fssues and needs for their atate rvelitive to training pro-
grame Aa related to physical education and recreation for the handicapped and to
develop a 1{at from the ftems identiffied in order of importance or priority.

The reports in thia section sre the results of the efforts of the state teams
to meet thia charge. |

Meabers of the stste teams who participated in producing the materials in
Part III were:

1llinois

Mr. Jerry E, Kelley, Office of Recreation and Park Resourcea, University

of Illinois

Miss Glena Kilgore, Office of Public Instruction, State Department of
Educstion

Mr. Jon Putnam, EMH Randicapped Children Section, State Department of
Bducstion

. Jodiana
Mr. Rayamond G. Benson, Education and Activity Therapy, State Departwment
of Mental Health

Mr. Leo Dillon, Supervisor of Programs, State Department of Pudblic
Inetruction

Dr. Robert Y510, Health Service Department, Stata Board of Health
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Nr.

Dr.
m.

T

23398 )
Loq.tul Alley, Department of Health and Physical Education, University
of Joua -

Jerry Caater, Division of Special Education, State Departwent of
Public Instruccion

Doneld Lindley, Depsrtment of Recreation, University of Jowa

Michigan
David Fuller, Department of Health and Physical Education, Michigan
Scate Universicy

. Thomas A. Macksood, 7lint School Board, Flint Michigsn

Minneso

. Donald Buchanen, Department of Recreation, Maokato State College

. Lawrence Erie, Heslth, Phycical Educaticn and Safecy, State Department

of Education
Dennis J. LaRoque, Special Educatiocn, Deluth, Minneaota
ouri

Frank Colaw, Superintendent of ools, Board of Education

Donald M. Cox, Director of Speci{al Education, Scate Department of
Educstion

. Robert M, Taylor, Bealth, Physical Zducation a2 Safety, State

Department of Educatfon

Moreh Dekota

. Cladys Johansen, FPrrgo Fark Discrict Board, Fargo, North Dakota
. Roger D. Kerns, Departmidt of Public Instruction, North Dekota

Scate Univeraitcy

. Kussell Pittaley, Director of Special Educstion, Richland County

Schoola

Ohio
Walcer F. Braing, School of Health, Phyaical Education and Recreation,
The Ohio State Univeraicy

Robert Holland, Education Consultant, Scate Department of Education

. Jamea Schimmoller, Bducation Consultant for Visuslly Hsndicapped

and Crippled, State Division of Special Education

sScuth

Scuth Dekots
. Craig Beach, Specisl Education Conaultant, Division of Pupil

Personnel Servicea

. Larry King, Acting Coordimstor, Bealth, Physical Education and

Recreation
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Dr. Donald McCullaugh, Departament of Physical Education and Recreatiom,
University of South Dakota

_ Wieconsin
Mr, Barl Campbell, Director of Handicapped Programs, Milwaukec Public
Schoola

Mr. Patrick L. Pfliegar, Diviaion of Handicspped Children, Department
of Fublic Iastruction

M:. Donald Vosa, Physical Education Director, Walworth County Specisl
School




1.

2.

3.

4.

3.

6.

7.

NEEDS, CONCERNS AKD/OR ISSUES IR PHYSICAL EDUCATION AMD BECREATION IN

ILLIWIS Mr. Jon Putnam
Miss Glans Kilgore
Mr. Jerry Kelley

What competencies are required for working end handicapped children.

Communicstion betweeo {nstitution, sgencies, disciplines . . . at ths locel
and state level.

Shortage of sarvices for the handicapped in communities . . . sctivity
programs.

Who is really concernsd sbout tha handicapped?
Lack of msopower st ell levels, sspecially treiners.
Guidelines for program intagrstion.

Need for educsting the public se to the training neede, facilities, etc.
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1.
2.

4.

3.

6.

7.

8.

9.

REEDS, CORNCERES AND/OR 1SSUES IN PHYSICAY. EDUCATION ARD SECREATION IN

IRDIANA Mr. Leo Dillon
Dr. Robert Yoho
¥r. Raysond Benson

Uzable to fdentify major concerns uncil we have vecter ides of what exists.

Focusing on professionsl preparacion-question as to vhather colleges snd uni-
versicties direction toward preparscion for all physicsl educacion and recres-
tion ainors offer some exposure to handicapped or is only the "specislisc®
exposed? NRNeed for survey ss to vhat 1s sveilabls end what is sctually
happening.

Scae information asy de contained in availeble surveys such &8 that one com~
pletad by Niss Geddes. This survey aleo contains scscements of probiems
fdentified by seversl agencies, schools end depurtmants of scaces.

Information aleo svailable in conference procedings of conference held at
Indisns Stsce Uuniversity & yesr ago.

Question as to vhat is philosophy of Uoiversicy and College personnel toward
geteing the job done. Is there & crue commictment to follow through?

To survey not only larger state supported universitise byt aleo jr. Colleges,
private colleges and universicies, universitiss extensidip services, stec.

How much tine and effort should profsssional sssocistions, such &8 CIC,
AAMPER, IPRA, stc., devots to tha sres of handicapped. Concarned profession-
als often end up talking to themselvas. Genersl sympathy of other profes-
sionals must be followsd by cosmictmnt of thoss who have knowledgs snd
snparisncs.

I8 thare & firwm committment of stste level lsadership to forcs cross far-
tilization of {deas sod experience. Could such lesdership bs becter provided
through privete agency auch &8 state ARC?

More ismedists problem concerns in-sarvice trasining for chosa profsseional
snd non-professionsl currently on-tha-job. Largs and smsll school systems
have their uaique strengthe snd wesknessss. One idss suggests that the

stats could provide treining snd resource materisl to specislisce in physical
sducetion snd vecrestion in tha largar aystems whils their sfforts should be
diracted coward selectad specisl sducetion teschers in the emsllar sYstems.
The spacial educstion teschers would than work with the local physicel edu-
cation teschar. T

Clsssificstion of kids too oftan dstermnined by sdainistracive needs &0
opposed to neads of kide.

Concern for catsgorical legislacion-sxiscing snd proposed--how is legislacion

refining and emphseizing definicions of disadilicies--is this good or bad?
Recognition of borh sapacta &nd methods of ainor negstive slements.
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RREDS, COURCERNS AND/OR ISSUES IN PHYSICAL EDUCATIOR AND RECREATION IN
TOWA Mr. Jerry Caater

Dr. Louia Alley
Mr. Donald Lindlay

Community

1. Lack of comprehensive programs (physical education and recreation) in schoola
and communitiea.

2. Adainfiatratore’ attitudea

3. Public iaformarion on physical sducetion and recreation

State

1. Lack of atate director of health, physical educstion and recreation.
2. Lack of laadership in tha atats agency reaponsibla for recreation.

3. Lack of communication among all agenciaa involved in apecia' education,
physical aducation and recreation,

Trainiog Institutiona

1. A need for planned and directad pre-aervice experience with handicapped.
(physical aducation, apecial cducation and recraation)

2. A lack of avaraness on part of apectal educators of the potential of phyaical
aducation and recreation.
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NEEDS, CONCERNS AND/OR I1YSUES IN PHYSICAL EDUCATION AND RECBEATION IN

MICHIGAN Mr. David Fuller
¥r. Thomas Macksood

A. Development of Teacher Training Programs (courses leading to 8 teaching sminor
in adapted physical aducation)

1. Interdepartmental cooperation (special education, physical educstion snd
recreation)

2. Interuniveraity cooperation

3. University=-comsunity cocpevaticn {providas teacher practicus experiences
io local apecial educsation programs)

B, Guidelines for developing community resourcas to facilitate ues of recrea-
tional greas snd facilities by handicapped individuslas.

1. Adaptation of exiating facilitisa (handraila, ramps, special equipment)

2. MNodificetion (planning statas of new areas)

3. Special arrangaments (rstas, atc.) for handicepped in local facilities.

4. Commuynity fnvolvament {in tha devalopment of Stata Recreation parks
(similar to Georgia'a "Will-A-UWey')

C. Procedures for writing, printing, snd disssminating curriculum mstarialse
(program guidea, atc.) to taachars of adaptad physical education and
recreation :

1. Tools for evalusting individual progress ig physical development, social-

amotional davelop=snt, snd motor-recreational abilitiss (akilla and
knowledgs)

2. In-service workshope (phyaical education; outdoor sducation) conducted by
apecialiata {(adapted physical sducation) gctive in the field,

3. Crasts a position (state consultant adaptad physaical education) which
fncludea the responsibility of locating and publicizing exemplary
adapted physical sducation and recreation programs within tha atate.

D. Preschool Programs (movement education, agas 2-4 ysara, high incidence
EMR aress)
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NEEDS, CONCERNS, AND/OR ISSUES IN PHYSICAL LDUCATION AND RECREATION
IN
MIRRESOTA Mr. Dennis J. LaRoque

Mr. Lavrence EBrie

Dr. Donsld Buchanan
l. General spathy for providing programs for the exceptionsl persons.
2. Lack of implementing existing state guidelines and the intent of the law.
3. Lack of pre-ssrvice treining at the collage snd univeraity level.

4. More in=ssrvice training for clementary and sscondary teschers and edalnie~
Ltrators. .

5. Grester amphasis in treining of teschers and progrsm dsvelopment at the ele-
" mentery leswel.

6. Lack of interdisciplinary approach towsrds vorking with exceptional children.

7. Lack of communication between physicsl sducation, special sducsetion, end
" rvecrestion personnel. Stete sad locel levels.

8. Lack of understanding and responeibility on the part of the medical profession
regerding the importence of physicsl sducetion and recrestion.

9. Lack of tims ond scheduling for sadepted physicel education (hllf-uy houss).

10. Inadequate fecilities, squipment, snd suppliss to implemsnt adapted physical
sducttion snd recrestion progrems.
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NEEDS, CONCERNS, AND/OR ISSUES IN PHYSICAL EDUCATION AND RECREATION IN
MISSOURL

Mr. Donxld M. Cox
Dr. Robert Taylor
Dr. Frank Colaw

l. State-uide atetring organization

2. Finance

3. Survey and analyze current operation

4. Determine needs on a priority basis

S. Proper implementation procedures

6. Continuing avaluation
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1.

2.

3.

4.
3.
6.
7.
8.

9.

NEEDS, CONCERNS AND/OR ISSUES IN PHYSICAL EDUCATION AND RECREATION IN
FORTR DAXOTA Mr. Richard Pittsley
. Dr. Roger Kérns
Mrs. Cladys Johansen
Personntl snd ficilitias 1o the sres Sre not listed

State colleges are not providing trasining in sdspted physical education or
recrestion .

Attitudes of physical education, specisl education sad recrestion people
toward ssch other and the handicapped

Lack of funds for ¢lemsncary physical sducation
Lack of facilities

Lack of qualified personnel in rural stess
Facilities availsble sre not being utilized
Lasdership 1is not available on the atats leval

Guides for testhers are not svsilsble
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HEEDS, CONCERNS AND/OR ISSUBS IN PEYSICAL EDUCATION AND RECREATION IN

OHI10 Nr. James Schimmoller
Mr. Robert Holland
Dr. Valter Ervsing

Concerns

1.

2.
3.
&.
3.

6.

7.

Lack of quality in service models and progrsms to batter prepars personnel to
work with handicapped:

8, Institutiona-Resident School
b. THR-Day class projram
€. Public School
1. Randicapped
2. Regulsr Educstion, physical education persoonel
d. Community Recreation
Prs ~school hendicepped--esrly childhood
Lack of Pinsnces
Jertiffestion for physicsl educstion teschers of the handicspped

Apathatic public to the banefits of quality physicsl sducation snd recrestion
pmr‘.o

Special Educators be required to havs minimua of one physical educstion
course.

Priority of physicsl aducstion personnel in raspect to programming for
Special Educstion students, considering other spacisl education nesds.
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NEEDS COMCERNS AND/OR ISSUBS IU FHYSICAL EDOUCATION AND RECREATION IN
SOUTH DANDTA
Mr. Craig Beach
Mr. Larry King
Dr. Donald Cullsugh
A. Concerus:
1. Iavolvement of policy makers end sdministrators
2. BRole of sducational Television
3. Specislized contributions within totsl framework
4. Public educations end opinions
4. Profassiocnal accreditstion standings
B. HKeads:
l. In-service, coordinated trasining
2. Programa in yursl arsss
3. Sponsorship of various progrsa sagmenta
%. State-wide survey of curreant ¢perstions
5. Services of sll related orgenizations snd individuals
6. Anslyais of atudent nesds, as individuala
7. Formation of atate-wide guidelines orgsnizations
8. PMrofesaicnal coovdinators
9. In-state, rvegionals or area organizations
10. Financing on all fronta
€. Poasible lsasves:?

1. Prime reaponsibilitiss for programa control--possible solution:
Integrated responsidility.
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NEEDS, CONCERNS AMD/OR ISSUES IN PHYSICAL EDUCATION AND RECREATION IM

WISCORSIN Mr., Pacrick Pflieger
Mr. Donald Voss
Mr. Esrl Csmpbell

Stacemsne of Probles

Lack of swareness of needs of the hendicapped child. Sems es for eny child,.
difference is the spprosch, ssthode, sdaptacion, sodificacion (neme of the gsme).

Objectives

To educata, trein more recrestion Personmal to reslice they should b ssrving
aceds of handicipped. Flexibility--sncourage suburbin Sress ToO cooperste.
Rocourage parsental involvement.

nuumo

Ixtansion sarvica WIRA-sxceptional educacion, department MIL University of
Wiscoasin, Medison, Scete Departmant of Inscruction, Bureay of Outdoor Recrestion,
Departmant of Intsrior.

Rrogres Qblectives
1. Improvemsnt of recrsstion programs for handicapped children.
Raciomals:

All children can leern ssinly through their perceptuzl senses-~sight, smell,
teste, touch, hesring--sctivity programs can sesist in gross motor end fine motor
development. Recreatfon ¢an provide incresses stimuli end mocivecion.

Acciviciss end Mesde--sams 89 for smy child. Thess ere:

1. Motivacion to achieve

2. Socisl avarerass

3. ‘thyeical welfare

4. Ravironmantel experisnces
5. Orsl expariences

6. Howm-School-Raletives

Our objectives for kids is fun end to improve cthe competencies of:

1. Mohilicy

2. Msnual dextericy

3. Self Issge (schiovs)

4., Language (eceff snd other)

S. DPerent-child relescionships, psrentsl involvemsnt.

Encosrsge mors comsunitie¢ to progrem for handicapped children. To Cooperate

with other communitiss tO start progrems. Encoursge Darsnts Co pressure for
lagislscion.
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The end product of such activities 18 to achieve statad objactives. The

result would be the same a8 education--to have all children lead & more produc-
tive 14ifs.

Resources

WIRA enceptional gducation depertment

University of Wieconsio, Madieon

State and United Statea’ Depertments of Inmstruction
Natursl resourcas

Fonds

Title X, 1if vecreation dapartment can be associated vwith achool bosrd or
agency receiving Titls I funds may be other acurces. I am aware of BDureau of
Outdoor Recreation, or Depertmant of Intarior.
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PART 111
INSTITUTE DELIBERATIONS BY STATE TEAMS
Section B

State Team Action Plans

The materials in Section B of part III represent the btoducl: of the inter-
action within tha state teams to structure a plan of action that would assist in
developing or extending the professional preparation gervices needed within their
state. Each stéte team aslected the need or |‘>tob1en vhich they judged to be
crucial {n stimulating #n awarenesa for and development of programs of phyaical
education and recrestion for the handicapped.

To sanist the teams in developing State Action Plans with similar formats,
each ware encouraged to utilize an Action Plan model consisting of a atatenent
of the problem, objectives, scope of plan, rvesources and concluding statement.
Tie vresults of each atats team's input to the development of the Stete Acticn
Plan {s praseénted in the following pagesa.

The State Action Plans preaented in this section serve the purpose of pro-
viding programs to stimvlate and develop professional training services needed
for physical education and recreation programs for the handicapped. Each State
Plan is designed to make a specific thrust and {8 not intendad to be all encom-
pasaing. REach rePresente a beginning to affect change within the specific state
as well gg a committment by those involved in developing the model to gaaist in
their eventual implementation.

In presenting the various State Action Plans in this report, it {s hoped
that those i{ndividualsinvolved in this area from other statas will utilim‘the
wodels as & future resource in their efforts to extend israining opportunities

and develop programs in physical education and recrsation for the handicapped.
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ACTION PLAN FPOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AND PHYSICALLY HANDICAPPED IN

ILLINOLIS Mr. Joan Putnam
Miss Glena Kilgore
Mr. Jerry Kelley

Statement of Problem

The basic problem as we see it in Illinola 1a 8 lack of avareness and ade-
~quate communications within and between sgencies, institutions and orgsnixations
working with the handicapped child. This would include:

A. Knowledge of existing programs, scrvices, conferences and workshopa that
are gvaflable to ocur perscnnel in the gtate,

B. Aduiniatrative and superviaory avarensas of coantributions from other
disciplines, fe., physical education and recreation.

C. Insdequate diatribution of literature and information.
D. Crosa-discipline trasininrg opporrunitiea.

E. Wo stats-level personnel to coordioats programs snd garvices for handi-
capped children.

Qbjective

Develop & state-vwide action Plan to facilitate improved communicstions and
coordination of services.

Scope of Plan

1. Sstablish s coordinating committas made up of stats level loaders in
apecial education, physical aducetion, and recrestion and othczr disci-
plines working with the handicapped.

2. Include sppropriste informstion in exiating publicativns regsrding the
goals and objectives of this atate~level committas. '

3. Seek funds to spontor stat: level workshop concerned with coordination
of afforts and/or develop new programs in existing treining mestings.

Resources
Repredestatives to b includad in state coordinating committeat

1. YARFIR 7. DNER (Bandicapped Diviaion)
2. ITRS 8., Gresaa-roots participants

3. 1cmC 9., mm

&. 1ASE

5. IMmS

6. Profesaional Bducation (FE, SE, REC)
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Conclud at t

It is our suggestion that ¢ small group of peresons get together to identify
ond gelect the representstives to participate in atate coordinating committee.
It should include: Leonard A. Hopkins (DME), John Putpam end Bod Carpenter
(Handicapped Section, OSPI), Jerry Kelley (ORPR, University of Illinois), Stan
Labanovich (ITRS), Robert Sepessy (Board of Voc. Ed. end Rehab. Specisl Progrems
Unit), Glena Kilgore (OSPI), Dan Kennedy (Univereity of Illinois), Ellen Kelley
(Tl11inois State University, Normsl), end Toru Wood (Southern Illinoie University).

Meeting to be held fn Champaign and to be hosted and coordinated by Dan
Fsnnedy.




ACTION PLAM FOR PHYSICAL EDUCATION AND RECREATION
TOR THE MENTALLY RETARDED AND PHYSICALLY BANDICAPPED IN

THDIARA Mr. Leo Dillon
Dr. Robart Yoho
Mr. Raymond Benson

Statement of Problem

The problam resuvlta from s nuaber of actions of ommission and commisaion on
the part of state leadership; tharefore, the basic problem is the absencs of an
intalligant and sincere committment by atats lesdarehip to s program utilizing
the reascurces of special 2ducetion, physical education snd recrestion for the
benefit of children who devists froa ths normsl.

1. Secure committment from stats lsadership to implement an {nteraction of
special education, physicsl education and recrestion skills to improve
programs for the disablad child.

2. The satsblishmnt of s mechanism hy vhich the voluntary sod official
agencias at the local and stats lavel can, on s continuing basis, kesp
informad on agency and department activitias and plan joint atrategiss
in program developmsnt.

3. Revisv snd avalustion of exiating atets lagislstion.

4. Davelop s plan for identifying snd assessing existing programs for handi-
cepped childran, stats snd local lawel.

S. Develop s plan for idsntifying and ssssasfng present progress of pro-
fassional preparation in collages and univeraitias for:

s. Specisl education taschers in physicel asducetion snd recreation st
the undargradusts, mastars snd doctorsl lavel.

b. FPhysical sducation taschers and rscrestion lseders in child growth
and devalopment--special edfucation?

In-asrvice Education

Develop & plan to reach ths largs and smsll achools.

Largs School Syatem--Operational factors:
Special REducation Teacher
Intavest in area
Time to give progrim
Flexibls acheduls

Stats lsadership--provida training experiances for recrestion and physical
education specialiat. Materials, Knowledge, Reacurces, Phylosophy, Motivation..

Recraation and physical education specialiat provide, on 8 regionsl baais,
training of special educarion tsachers--activitiea, knowledge, mstarisl, recources
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Soall School Operational Factors:

Physical education and recreation specislist
Saall classes

Flexible program or no program

Facilities

State leadership provide informstion end understanding of physical sducacion
aod recrestion to special education teachers oo s regional basia:

¢, resourcss in physical education snd recrastion
b. metsarials

¢. philosophy of physical education and recreation

Selected dpecial education teechers provide treining for physical education
and recreation personnal:

¢, special education philosophy
b. Knowledge about handicapped
€. reaourcad in specilal education

!nourgu

2recedent established in 1970 of egency cooperstion and funding of resources
having instruction im pPhysical education fer special education, physical educstion
sod recreetion personnel at Indisns State University.

Special olympics et Indiana State Univeraity (precedent)

Study of the status of professional education done by Mrs. Geddes, ISU 1970.

Select pareonnel from colleges snd universities, Depertment of Public
Instruction, Department of Mental Health, voluantary egencier end pro-
fesaional or local individusls with special skills snd intarest.

Punds svsilable through apecial education Divisionm of Public Instruction

Department of lantel Health, Stats Board of Reelth, (federsl, stste, privats)

Rature of Funds:

Specificelly for tha retarded, Department of Public Inastruction

Developmental disebility Act. Department of Mental Weslth

3142 (Black Grand, Maternal and Child funds (cartain percent) through Board
of Reelth.

Project Grent funds (fedaral) to collages and univerasities, Stats appropris-
tions

Private funds, voluntary agenciss.

Concluding Statement

Aftar having said this, ve sre concerned, and impresssd by Dr. Frymier's
stress on the personslicetion of sducition gnd exprassions here which support
ths concept which reminds us of the years snd Years that sducation has verbalized
on the subjact of all education tailored to the individusl’s needs.
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Thevefore, the longer rengs goal should be improvement of the total educa-
tional progras vwith esphasis on individualization of the lsaraing process re-
sulting in ths ideal program for sll children rether than categories of children.
This would necassitets the development of {mproved evaluation imstruments and
techniques that more nesrly sssure that children, no 111 be sssigned to activities
and lssrning experisnces that contributas most to their growth and development.

31




ACTION FLAN FOR PHYSICAL EDUCATION AND RECREATIOR
TOR THE MENTALLY RETARDED AMD PHYSICALLY BANDICAPPED IN

TOWA Nr. Jerry Cascer
Dr. Louis Alley
Mr. Donald Lindley

§tatement of Problsa
Three main needs exist that cen be addressed at this time. These ore:

'x\ e
l. the nted for incerdisciplinary communicscion S
2. the need for assessment of current phyeicsl sducation spd recrestion

sctivicien

3. the teed for pudlic iaformaticn

The purpose of the Action Plen {¢ tO ssteblish s foundation for concinued
progress ia physical educacion and recrestion for chs handicepped wvhich would
latsegrete sxisting resources.

Qb{ectivas
Action Program for the Need for Interdisciplinary Communicscion

By Decamber 1, an explorstory meeting will be held to idencify Iowa concerns
and needs in physical education and yrecreation for the mentally retarded and the
handicapped. The mesting will fnvolve ot lssst ths following sgenciss: Univer-
oity of Iowa, IARC, DPI, (SE, and DWR), DSS (Covenor Committes on Employment for
the Randicapped), Conservetion Commission, IPRA, IANPER, A rveport of the mesting
and dacision regerding fucure action will be senc to sach member in sccondance.

By September, 1972, a mescing will be held to svaluate the results of surveys
snd to deteruine action projects. Represented will be at lesst the following
sgonciss: Uaiversicty of Iows, IARC, (SE, and DVR), DSS, Conservetion Commission,
IPRA, IAAPER, and GOveuors Commicces on Employmant for the Mendicspped. A Tvapore
of tha msacing and decieion regarding future acticn will be senc to each mesmber
in stcandance.

Action Progrem for the Nesd of Asssssmnt

3y June, 1972, & survey will be complated to decermine the needs of physicel
sducation fnacructors working in programs for the mentelly reterded. Tha survey
will be conducted by Dr. Louie Alley with resulcs discribuced co spproprisce
sgenciss.

By June, 1972, & survey will da cowpleted to detsrmind the nesdas of recreacion
regarding services to the mentslly rvetarded ond physicelly handicappsd. The sur-
vey will de completed dy Dr. Donald Linmdlicy. .

By Fabruasry, 1972, aa sssisamnt of the needs of individuals providing summer
recrestion/canping experiencea will be cosmpleced by Mr. Jerry Caster. Rssulcs
of the sesasament will be ussd to decermine ueed for in-ssrvics training of
individuales providing direct ssrvicas.
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Action Program for the Need for Public Information (Professionals)

By June, 1972, grticlss pertaining to phyeical education and recreatiom for
the handicapped will be submitted to the Iows Assoctation of Heslth, Physicel
Education and Recrastion newslatter by Dr. Louis Allay.

By June, 1972, one or more articles will be submitted to tha IFRA newsletter
regarding recreation for the handicapped by Dr. Don Lindlay.

By June, 1972, thrse newslatters to teachare of tha retarded end thres pews-
letters to supervisore of mentslly retardad programs will contain information on
physical educstion and yrecrestion for tha handicapped. To be dome by Mr. Jarry
Caater.

By June, 1372, one article on physical education will be aubmitted to Hope
(IARC Publicstion) by Mr. Jarry Caastar.

Scopa of Plan

The scope of the plan includes the time frame from September 1971 through
August 1972. Thare has been previous sctivity in physical education snd recrer-
tion for the handicapped in Iows &nd the plan will ssphasizs dacision making on
exiating neads end gltsrnatives for meeting those neads.

agurces

The plan will use sxisting resources with attention given to the s&llocation
of future rasourcas.

Concluding Statamsnt

Accordingly, this action plan is a preliminary outline to be usad for tha
davelopment of s more cowplete plan davotad to meatinm the physical education
and recrestion neads of tha handicapped.

Involvement of ail sppropriite individualas/sgenciss in decision making and

prioricy setiing 13 deamed asaantisl if the physical gducstion #nd recreation
neads of the handicapped are to be mst.
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ACTION PLAN FOR PHYSICAL RDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AMD PHYSICALLY RAMDICAPPED IN

MICHIGAN Mr. Thomas Mecksood
Dr. David Fuller

Priority Reviewed
Teschar Treining Progrems, undergreduate end master degree levels.

Objectives

1. To eatadlish college progrems to provide tesching certification {n phyei-
cel educetion for the handicapped, end/or therspeutic recrestion.

2. To promots in-service workshops which provide for the professionsl growth
of teschers (practitioners end prospective tsschers of the handicepped).

3. To setedblish en foformation center vhizh could provide resource materisls
releted tO programs in physical education end recrestion for the hendi-
ceapped.

§cops of Plen

l. a. Contact phyeical education, récrestion, snd specisl sducation depart-
minte of Michigan tollegee and universities. Survey vhat is prasently
being offered (courses in Adapted Physicsl Education, stc.)

b. Meet with selected repressntetives:
Nigher Educetion--departmsnts of physical education, recresstion,
end epecisl education.
State Department--specisl educetion, phyesicel oducstion
Professional organizetions (Michigen) HAMPER, MARC, stc.

¢. Review 10 guch & meating the following:

Identify pratcnt offerings ia teschar preparstion

Exsmine sveilsble guidelines (present AAMPES projsct on profsssionsl
praparetion for teschers of the handicapped, stc.

Suitebie content (courses end requiremsats for tertificetion)

Detarmine sveileble funds for developiog rscommended Programs

Explore possible inter-university cooperation in progrem offeringe.

Identify rescurca people (present teschers, etc.)within the stete

d. Define izmpdiats objectives end sslect & committse to pursus meens
of implementing them. (T0 include suggsetions relative to the
following)

2, Plen workehop oppurtunitiss through:
Stete Deparcmant cousultentes {(ghysical education, special education)

Regional Diettict veprsssentetives (interstets cooparecive effort)
Aveileble stete snd federsl funding.
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3. Develop st {nformation center!?

Possibly to operate in conjunction with ERIC~Michigan State University

To collect and diaseninste astate and out-of-ataste information

TO serve as ¢ regsource for teachers or snyone i{nterested in physicsl
education and recreation for the handicapped.
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ACTION FLAN FOR MIYSXICAL EDUCATION AND RECREATIONM
TOR THE MENTALLY RETARDED AND PHYSICALLY -UWKDICAFFED IN

MINNESOTA . Mr. Dennis J. LaRkoque
Mr. Lavrence Erie
Dr. Doaald Buchsnan

Statement of Probdlss

Theras exists st present 4in Minnemots some programs for the handicapped that
srs offered by speclal educstion, phymical educstion and recrestion personnel.
However, thuss programe sre not coordinated snd developed to their full potential.

Thorefors, thers 48 8 dire med to develop an sction plea to implement, coor-
dinate and develop to the fullest potantisl existing prograss, guidelines, snd the
laws now axfietin that would provide:

l. dsvelopmentsl physical cducstion,
2. adsptive physical sducetion,
3. recreation.

Oblectives
1. To drsw togsther those stste and local orgamizetions snd/or sgeacise who

have potantial input into the developmnt of & tomprehensive snd visbie
progrem for handicapped persons.

2. To davelop in-ssrvice programe for physical sducstion, special sducation,
recrestion personnel, snd school sdwinistrstors.

J. 7To work with fnstitutions of higher education in upgrading pre-servics
training of potential physical education, special sducstion, snd recres*
tion Personnsl,

&, To provids wmors sffective consultsnt ssrvicss for school snd sunicipsl
programs.

$. To ifdentify compatencice needsd for physicsl education, special sducation,
sod recrestion personmel to work with handicapped pereons.

6. To identify good programs now in existence in the state to ssrve as modsla

7. To disswinats information through various medis to hettsr inform the pub-
lic ss to the need for better programe.

Scope of Flan

Orgenite & stats stesring committss of sn interdisciplinary pature to delin-
ssta steps for iwplementetion of the stets gction plenm.

280UrCcet
l. Resource Personmel:?

8. Special Education Consulcants
b. Physicsl Educstion Consultents
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Ce
d.
Qe
£.
Be
h.
i.
h
k.

Recrestion Consultants

Physical Therspists

Occupational Therapiets

Service Organizacions

State Professional Organizations

Medica) Docceors

¥urses (commnity heslth, snd public school)
Guidance Counscling

Psychiscriscs and Peychologists

2. Financial Resources:

&,
b,
Ce
d.
®.
f.

t 13

Specisl Education {n-service funds

Federsl and Scsce Recreacion funds

Provata Foundacions

FPederel Ticle Programe

Locsl cax funds

Unfced Fund

Psrent Organizations
Uniced Cerabral Pslsy
Association for Retsrdad Children
Hinnesots Socfety for Crippled Children
Ochar associated orgsnizacions vwho foster and promote programs for
tha handicapped.

3. Macerisls

R

NRCA, AAHPER, Journal of School Haslth, Amsricsn Medicsl Jourasl,
Journal of the Excepcional Child, Journal of AAMD

Concluding fitatement

In visv of che foregoing, the Minnesots csanm represented at this Insticuta
will assume responeibilicy for iniciating che orgsnizstion of a Stets Stesring
Cocmittee that will iaplement the Minnegota State Action Plan,
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ACTION PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AND PHYSICALLY EAMDICAPPED IN

MISSOURI ¥r. Donsld M. Cox
Dr. Robert Taylor
Dr. Freok Colaw

ram 1

Provide coaprechensive and adspted physical education and recreational pro-
grams for all handicapped studenta.

Steteasnt of Probiem

How best to collect data concarning the needs of the handicapped 'in physical
education and recreation from the Stsce of Missouri.

Obfectives

To decide vhere we¢ are, vhere vwe are going, hov we plan to get there, and
how to evsluste the outcome of the directions taken.

Scope of Plan

1. Organization of the discipiines available within the stata and local
area. (higher educscion, Scate Departwent, Legialature, etc.)

2. Involve all supporting agencies auch as Mencal Health, Cerebral Palsy,
Esrly Childhood Division, etc., in planning and fmplementing the plan.

!elourcu

We shall use all the resourcea that are available to the state. Univarsitias,
Menral Health Centers, Nedical Schools, ERIC, AAYPER, Nacionsl Instictute of Mea-
tal Healih.

Concluding Scatement

In order to bring about the program gosls of providing comprehensive and
adaptad physical education and racreational programs for all handicapped students
in Misaouri, we must bring togather all people and sources incarested in husan
beinga. We feel that this is a start in the right direccion.
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ACTION PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR TERE MENTALLY RETARDED AND PHYSICALLY HANDICAPPED IN

MORTH DAKOTA Mr. Richard Pittsley
Dr. Roger Kerns
Mra. Gladys Johansen

Statement of Problem

There axists s need in the state to make significant thrust in public infor-

sstion, profesaional preparation, lesdership training and interdisacipilnary
cooparation.

Objective

In attempting to initfate planning in making the necessary thrusts, a
steering committee will be esteblished to plan an fnsticute that will stimulate
sction plans within the atate. Suggeasted make-up of the steering committes would
be Mias Jenat Smaltz, Dr. Ann Carlson, Mr. Jim Trowsgord, Mr. Dichard Pittsley,
Dr. m.t ‘.m. sod Mrs. Gllllyl Johansen.

Scope of Plan

The ateering committee would plan to meet at a dinner seeting some time
during the third or fourth wveek of October. Aganda ftems at this mgeting would
bes

1. Plane to msil results of reégional conference
2. Press releass on program inforwation

3. Review cur nudo--nddltiom.l feed back

4. 1ldentify vho meeds to do what and when

5. Davelop state plan for lesdership training

6. Establish e stete action committea
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ACTICN PLAN FOR PHYSICAL EDUCATION AND RECREATION
FOR THE MENTALLY RETARDED AMD PRYSICALLY HANDICAPPED IN

Onlo ¥r. Jamsa Schimmoller
Mr. Robert Hollsand
Dr. Walter Ersing

In-service Education for Special Bducation and Physical Education Personnel
Exphasizing Adaptad Physical Rducation at tha Elstentary Level.

Statemsnt of Problams

Mazy apecisl educaticn teachera have limited knowledge and skills in teaching
physical education and recreation activitiaas.

Qbjective
To deaign and conduct an affeccive in-service oducation wodel.
Scope _of Plan
Select & metropoliten axrea in which to conduct an in-sarvice education pro-
grem for apecial educstion taachers and phyaical sducation and recrestion pereon-
nel. Addfcional participante msy be invited from the Titla VI regional ares.
The and producta would be:

e, & betar prepared taachar
b. & mors imformed school administrator
c¢. & highar quality of physicel aducetion and recrestion progras

E.ﬂrc..

Projacted cost will be coversd by reglatration fees including noseibls
credic frcm & cooperating collage cr university.

Concluding Statement
Pinal planning and arrangemsnta will be conducted and/or coordinataed with

local sclicola, regional Title VI, State Department of £ducation, and cooperating
collegas or universitias.

If thie plan ia well recaived, it could ssrve as & model to be used {a any
of thae 17 apacial sducacida {(Ticle VI) regivns throughout tha atats.
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ACTION FLAK FOR PEYSICAL EDUCATION AND RECREATIONM
FOR TRE MENTALLY RETARDED AND PRYSICALLY HANDICAPPED IN

SOUTH DAKDTA
Mr. Craig Besch
Mr. lLarry King
Dr. Donald McCullaugh

Stetement of Probiem

Wo sctive task force or group of psople responsible for thie erss of concern
exists in the stete. Exceptional childrenm of South Dakots sre not receiving en

squal opporitunity to participats in physical educstion end recrestion. Services
need to be faftiated.

Objectives

1. BEducete the public regerding adeptive physical education prograss now
in operstion in the stete of South Dakots. Thereby increasing the swere-

nage of the public of what sdaptive physical education ie tryinmg to
sccomplish.

2. Dewelop vorkshops in sdepted physical esducation snd encoursge collegess
sod universities to offer courses in thie sres. Seek ssesistance fxow
Joseph P, Kennedy Poundacion snd ochar possibls resources.

3. Develop or sdopt & guide designed to essisc physical sducators i Orgen<
feing & program of adspted phyeical educacion.

Scope of Plan

Each {ndividual vithin state that would benefic from thie type of programs
initially youth, sventuslly sdult.

Resources

Pacple-~Civic Professionsl groups

Individusl--Community snd Professional lesders

Money -~Pedersl, state, local funds, privets and civic donations
Materials--ucilization of exieting patursl rescurcess

Corclydine Stetemsnt
A compreheasive organisational thrust is necessary. We fesl this can be

done by unifying key people scross the satire stete and slertiog thea to the
fwportence of such en sndesvor.
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ACTION FPLAEK FOR PEYSICAL EDUCATION AND RECREATION
POR THE MENTALLY RETARDED AMD PHYSICALLY BANDICAPPED IN

WiSOONSIN Mr., Pacrick Pflieger
Mr. Donald Vose
Mr. Barl Campbell

I. Precticum experisnce with hendicapped for phyaical education and recrestion
undergraduates,

Stacewpat of Problem

For the past few yesrs, Wisconsin Stete University, Whiceweter has conducted
o prograa wvhareby undergraduats scudents in specisl education, ss a requiremant
of complation of certein courses, have & specified number of hours working with
the handicappad,

l, Wslworch County Special Schoel (Rlkhorn) DMR-TWR

2. Bethesda Luthern Noms-Vatercown Residentisl Nome for Mentslly Recerded

3. Sc. Collecta‘'s School-Jefferson Residencial Home for Mectally Retarded

&. Contrsl and Southern Wiscomsim Coloniss and Treining Schoole st Madiedn
sod Uaion Grove, respectively.

3+ Vieconsin Scace Univereity, Oshhkosh has 8 similer progrem et sophomors
lavel for specisl sducatiom undevgradusces. Winmebago Stete Nospitel for
matally 111 end ssocionally diacurbed snd Winnebago Cerebrel Palsy Eascer
Center for mulciplehandicapped children sre two of the precticum sites.

The problem is that to our knowledge, only special sducacion graduate scudente
have bDeen tovolved io this program. BRecrestion msjor is offered st the Univereity
of Wisconsin, Madison. Physical educstion majore sre offered ot the Univereity
of Wiaconsin, MNedison; Wisconsin State University, LaCrosse. MNoet Other ststs
Universicise offer physical sducacion ainors.

Our premise holds that thoss undergraduste scudente in phyeicsl educacion sod
recrestion should st lesst be exposed to the verious ezceptionalicies, sincs many
will work with exceptional childrem upon graduacion. This could be sccomplished
thtough a Teguired undargrsduats incroductory courss desling with warious axzcep-
tionalicias snd/or precticum experiences with excaptional children ia 8 wchool
seccing (sither residentcial, inscitutionsl or public schoel). Amother solucion
to thea problem would be to ancoursge senior studsnts to prectica tasach or intern
vith sxceptionsl children.

Ob ject

1. BReteblish end maincein communication with tescher-training imscitutions
which offer majors end/or minors in physical educatios ond recrestios.

2. Enlfist the eid of Wisconsin Association for Heslth, Mysical Rducacion
snd Racreacion to eid in esteblishing communicacion with phyeicel edu-
cetors presently tessching to idencify possible crainiag sites.

3. Creste o stete-wide sverseess of che need for comprebiniive progiumd of
phyeical educationm sod vecreatiom for the sxceptiomsl child.
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4. Ixplora possibility of tsacher training institutions initisting en {atro-
ductory course om the exceptiomsl child for undergralduste studente in
physical education and recreation.

3. Provids institutions of higher learning with & 1iet of available practicua
sites (pwdlic school clesses, reaidentisl, institutionsl) with the bope
that they will offer their umdergraduate stwdente an opportunity for
practicum expariencs vwith exceptional children.

8. Undergraduste practicum (volusteer or required)
b. Prectice tesching-istirnship

Scope of Plen

l. Iaitiel comtact by letter, iacluling questiommaire typs survey, which will
explain action plan.

2. Tollow-wp telephome comtect.

3. Comtect vith WNPER

&. Orgemizing o sousding board sessiom-

3. Orgsaizisg & committes to {implement sctiom plen

8. Phaysicel Rducstion Depertmmnts to.sllow usdergraduates to have practi-
cum exparisnce with escaptiomal children, prior to senior Yesr.

b. Physicel Rducation Departmmnts to sllow undergraduatss to teks sither
8 required ceurss on exceptiomal childrem ot slective.

c. Senior yesr atudent tasching with exceptionsl as well 88 normal.

Rasources

1. Stete DPI Divieicn for Nandicapped Children--stete supervisor physical
education and recrestion.

2. Viecomsis Stets University FPhysicsl Education Departmsnts sod Specisl
EZdecation.

3. Univereity of Wisconsin-Medison snd Milwaukee phyeicsl education snd
spacial education.

&. Wiscomsin Associstion for Neaslth, Physical Education snd Recrestiom.

S. Yunde: 8. Titls VI-B; . Educational professionsl development sct 088;
c.. 88-164 money for in-service tescher treining.

goncluding Stategeat

It 1is our iatemt to isplement & stete-wide planm vhareby physical aducation
undergradustes veceive 8 courss iatroducing then to the variocus exceptionalities
sod Teceive Precticum sxpatrience befors the semior yest ond practice tsaching in
suceptional children. .
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MAJOR 1SSURS AND CONCERNS
PHYSICAL BDUCATION, RECREATION ARD SPECIAL EDUCATION

The fdentificacion of the major {ssues 8nd concerns confronting physical
education, vecrestion and special education was achieved by means of the Adelphi
Survey process. Essentially the process involved the idencificacion of one pri-
sary fssue or concern by each of the conferees relative to their disciplive. A
list of fasues/concerns for phyaical education, recreatfon snd special educacion
was developad from the inftial vesponses and then resudbmitted to the participants
with the im:muu to rank ovder the isssies/concerns from one to ten.

sical tion - reation

The vesulta of the rsok order for the tesponsss from the physical educacion
and recreation representatives indicsts their most pressing concern wes the need
to develop a atats plan co coordinate the training needs. The desire for improved
interdisciplinary cooparstion betwesn special education, phyasical educacion sod
recreation sppesred as tha second most frequantly ranked concarn, whilas the probd-
lem of indiffarence by the public for the physical education snd recreacion needs
of the handicapped ranked third in isportence.

The rank ordar of the ten most Pressing concerns/issues in phyaical education
and recrescion sa idantified by the reprsasentatives from the two disciplines at
the Institute wae: -

1. Develop & aceta plan

2. lwprove intardisciplinary cooperation betwesn Special Education, Phyaical
Education and Racrestion

3. Lsck of public concern asbout Physical Education snd Recrestioc nesds of
the handicapped

4. Practical sxperience for undergradustes
S. Curriculum dsvelopment which 18 not "tradicional in dsaign™
6. Mors trained personnel needed
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?. Better preparation of school sdministrators

8. Retrieval,atorige and diasseamination of informstion in Phyaical Zducation
and Recreation for the Handicapped

9. More affective ucilization of existing funding resources

10. More emphasis on evaluation of training programs
Special Bducation

The responsea of tha confereea from apecial education indicated similar
concerns among the higher items as tha physical education - recreation Sroup.
The foremcst concern ranksd Uy the special gducation was the need for fmproved
intevdisciplinary cooperstion. The second ranked item waa tha need to suke prac-
ticum experiancas more productive while the thivrd fssue was the lack of public
concern for the phyaical education and recreation nseda of the handicapped.

The rank order of the tan most preaaing concerns/iasves in apeciml aducaticn
a8 idantified by the reprasencerives from the apecial education 4t the Institute

vaal

1. laprove intardisciplinary cooperation betwean apecial education, phyaical
aducstion and recreation

2. Bow to meke practicum experianca more productive

3. tLeck of public concern about physical education and recreation needs
of the handicapped

4. Provide wore flexible programs

3. Programs that 4o not feolate from the “normal”

6. Lack of consultiva servicea for the handicapped

7. Obtaining more funds -

8. Development of model training programs for acata Snd local levels
9. Bettar preparation of achool sdministrators

10. Retriaval, storage, and disseminstion of informstion in physical educa-
tion and recreation for the handicapped

A review of the rank ordar list of the fasuss/concerns for the two groupa

reveala a considerabla agreament betweam the kinda of iteams fdentiffied by the
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conferees. Of the firsi three items scom each group, two were identical but
not in the zeme rank order. An examination of the tweaty ranked ftems revesled
only six which did not appear in the 1ist for doth groupa. In conclusion, the
Aldelphi Survey showed more sgreemsnt as to the items of coacerns/issues than

disagreement.
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CENERAZ, COWCLUSIONS

Bach of tha preceeding gtatemsnts coataing the sessnse of the participants’
responss, expreseed sither orslly or in writing through the evalustion tool used
to critique the conference. The highlights of their evalustive remarks sre
pressnted below.

The group fslt the Institute served 48 8 valuabls msans of bringing indi-
viduals from thres disciplines together who sre committed to & program of total
educstion for the mantslly retarded and physically haodicapped and opening iides
of communitetion between these individuals that had not existed previously.

An examination of the trsining issues, problems and needs identified by the
psrticipants revesled items common smocg most of the participating statss ss
vell a8 wany vhich were unique to ome stata. 1Ia the process of exploring and
" i{dentifying treining nseds, the participants rsissd meny questions vhich sre
worthy of further study. Among these sre: How can commmications sad coopers-
tion b improved betwesn the thres distiplines? What can be doms ghout the lsck
of public concern for physical education and recrestion? What kiod of prscticum
experisnces ghould be dssigned for students? Now mey physical educstion and
recrestion profsssional preparstion models provide wmore flexibility?

On the besis of the participants’ fsslings expressed st the lustituts, tha
following conclusions wers svident:

1. The participsnts hed scquired new fnformstion fromtheirintaraction with
other disciplines wvhich stimulated the development of nev viewpoints, ssusi-
tivitiss and possible sttituds changes.

2. The number of profsssional preparstion curriculum im physical sducstion,
tecrestion sud special eduu.tlon seen to be sdequats but that more imnovstive
designs for and greater flexidilicy utgun present programs msed o ba
developed. .

tv
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3. Prectic:: cxperience {2 sn essential treinine ingredient end as guch,
needs oot only to be incotporated in professional preparation progrsms, but
carcfully designed to be s productive experience.

&. A need for {mproved interdisiiplinary communications st sll levels -
state departasnt, higher sducational institutions, school systems and community -
was ¢ comnou pressing problem expressed by most participants.

$. There 1a ¢ lack of publiz concern in genersl sbout physical education
20d recrestion needs of the handicapped snd that orgsnized public information
programs need to be implemented to change the prevaiding sttitude.

6. Although generelly recognized ss limited, present funding resources
at the local, stete and federal level nsed to be more sffectively utilized.

‘The Instituts ssrved as an sffsctive meens in initiating en examination of
the msjor concerns, issuss S0d nesds relstive to trsining progrems in physical
education end recrestion. In addition, sctien Plens wers devalopad for sach
ststs for the purpose of initisting en spproach to solviag ome problem se
idsctified vithin the concerns, fssuss snd needs.

Thoss participating recognized Lhat their personsl fnvolvement has assivted
ia cresting new interdisciplinary relstionships end gresiar swareness tO trein~
ing problems and needs of esch of the disciplimes. The sction plins express
the conferens’ desizes for improvement throngh changs. Any sventusl changs
will require conticued dislogue snd in-dspth study of professicnal preparstion

oeeds supported by on-going programs to meet current needs.
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INSTITUTE PERSOMMEL
Institute Coagittee

Dr. Walcer F. Brsing, Institute Direttor

Special Project Director

School of Heslth, Physical Zducatioa and Retrestion
3)7 West 17th Avenue

The Ohio State Univeraity

Coluabus, Ohio 43210

Mr. Robert Bolland, Supervisor
Ohio Sceste Department of Education
65 South Pront Street

Colusbus, Ohio 53218

Mr. Jossph Huber, Spatisl Project Assistant

School of Health, Physical Education and Recreation
317 %t 1l7th Avenus

The Ohio State University

Columbus, Ohic 43210

Resource Partitipants

Mr., Williaw Millwan

Diviaion of Treining Programs

Bureau of Education for the Handicapped
Department of Health, Zducacion and Welfare
Washington, D. C. 20202

Miss Delorea Geddes, Project Director

Scthool of Health, Physical Education snd Ratreation
Indiana Stste Universicy

Terre Haute, Indiana 47809

Ms, Z2dns Zngherg

Assistsnt Profsssor

2chool of Heslth, Physicsl Education and Recrsation
Illinois State University

Normal, Illinois 61761

Mr. Dan Kennedy, Projett Coordinator

Department of Retrastion and Park Adminfstrstioa
College of Physical Education

Dniversicy of Iliinofs

Champaisn, Illinois 61820

Dr. Julian Stain, Consultant

Programs for ths Nanditspped

Associscion for Mealth, Phyeical Educscion and
Recrastion . ,

1201 16th Screat, N, W. S

Washington, D. C. 20036
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Midvest Jastitute Participants

Illinote

Hr. Jerxy E. Kelley, Assistant Professor
Office of Recrestion and Park Resources
University of Illinois

Champafpgn, Illinois 51822

Miss Glena Xilgore

Office of the Supsarintendent of Public
Instruction

316 South Second Street

Springfield, Illinots 62706

dr. Jon Putoan

Assistant Director

M Bandicapped Children Section
1020 South Spring Street
Springfiald, Illinois 62706

Jodiana

Mr. Raymond G, Benaon, Director
Bducation and Activity Therapy
Indisoa Departeent of Mental Heslth
1313 West Tenth Strest
Indianapolis, Indiana 46202

Mr. Leo Dillon, Supervisor of Programe
Indisna Deparcment of Public Inatruction
foom 108, State Office Building
Indisnapolis, Indians 46206

Dr. Robert Yoho

Baalth Sexvice Department
Indiana State Board of Health
1330 West Michigan Styeet
Indisnapolis, Indisna 46206

ova

Dr. Louis Alley

Director of Physicsl Educstion

Department of Neslith snd Physical Education
University of Iova

Iows City, Iows

Nr. Jsrey Castar

Departasnt of Public Inatruction
Division of Specisl Educstion
Crimss uilding

Zast 14th snd Grand Avenue

Des Moinas, Iows 50319
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Mr. Donald Lindley
Assiatant Professor
Departoent of Recreacion
115 Field House
University of Jowa

Jowa City, Iowa 52240

Michigsn

Dr. David Fuller

Department of Physical Educacion
Women's Intramursls

Michigan Scate University

East Lansing, Michfgan 48823

Mr. Thomsas A. Macksood
Fline School Board

2601 Scevenson Strest
Plinc, Michigan 48504

Hionepocs

Dr. Donald Buchansa, Chairman
Department of Recrsacion
Mankato Stacs Collage
Mankato, Minnasocs 56001

Mr. Layrencs Eris, Assistanc Supervisor
Healch, Fhysical Bducacion and Safsty
Minnesota Department of Zducscion
Capitol Square Meilding

St. Paul, Mianesota

¥r. Dennis J. LaRoque, Director
Dapartment of Special Zducacion
226 Borth Firat Avenue Rast
Daluth, Minnesota 55802

Missouri

Dr. Frank Colsw
Superintendent of Schools
Board of Education

St. Charles, Mlssourt

Mr. Donsld M, Cox, Direceor
Departacnt of Specisl Zducacion
State Deparcmant of Education

P. 0. Box 480

Jafferson Cicy, Missourt 65101

Dr. Robert N. Yaylor

Bealth, Physical Educacion and Safaty
State Department of Educacion

P. 0. Box 480

Jafterson City, Missourt 65101
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North Dakota

Mrs. Gladys Jobansen

Pargo Park District Board

2105 North Efghth Street

Fargo, North Dakota 38102

Dr. Riger D. Kerns

Departwent of Public Instruction
North Dakota State University
Fargo, North Dakota 58102

Mr. Russcil Pitteley, Director
Department of Special Education
Richland County Schoola
Wahpepon, North Dakota

* Ohio

Mr. Robert Holland, Supurviaor
Okfioc State Department of Mducation
43 South Front Strealt
Columbus, Ohio 43215

Mr. James Schimeoller

Bducation Consultant for Visuzlly Handicapped
and Crippled

Ohio Division of Special Education

3201 Alberta Si:isat

Columbus, Ohio 43204

Soyth Dakota

Mr. Craig Beach

Spacial Bducation Consultant
Diviajon of Pupil Peracnnel Sexrvicas
804 North Euclid

Pierre, South Dakota 57501

Mr. Larry Kiag, Acting Coordinator
Bealth, Phyaical Education and Yecreation
State Capitol Building

Pierve, South Dakota $7501

Dr. Donald McCullaugh _

Department of Phyeical Rducation, Racreation
and Athletics

Univeraity of South Dakota

Varmillion, South Dakota 47069

Ylaconstn

Mr. EBurl (Gene) Campbell
Director of Handicapped Program
Milwaukee Public Schoola
Nilwaukea, Wisconsin 53201
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Mr. Patrick L. Pflisger
Departnent of Public Iastruction
Division for Handicapped Children
126 Langdon Street

Madison, Wisconsin

Mr. Donald Voas, Director
Department of Physical Zducation
Walwortk County Specisl School
Elkhorn, Wisconsin 53212



MIDWEST IRSTITUITE POR SPZCIAL EDUCATION,
PHYSICAL EDUCATION AND RECREATION

A Study of Training Needs in the Programming of Physical Education
and Recreation for the Mentally Retarded
and Physically Haadicapped

Yednesdsy, September 13. 1971
1:00-7:30 p.m. Registration

7:30-9:00 p.a. Social Hour-Banquet Roon

Thursday, Septamber 16, 1971

9:00 ».0. Official Welcoaing Session
Dr. Donald Anderson, Associate Dean
College of Zducstion
The Ohfio State University

9:15 s.m. "Regional Conferences: Design and Purpos.”
Mr. Williap {dillwan, Jr.
Division of Training Prograsms
Bureau of Educstion for the Handicspped

9:30 a.m. Keynote Address
"Knowledge, Society, and Individusl: What is
Essential?”
Dr. Jack R. Fryamier, Chsirman of the Faculty of
Curriculum and Foundations
The Ohio State University

10:15 s.m. Reacior Panel to Keynote Address

Dr. cxville Jobngon, Chajirman, Faculty of
Exeaptional Children, The Ohlo State imiveraity
Dr. Louis Alley, Director
Department of Heslth and Physical Education
Unfiversity of Iowa
Dr. Donald McCullaugh
Department of Physical Educstion snd Recreation
Uuiversity of South Dakota

10:45 a.m. Coffes Session

11:00 a.m. “Training Perspectives: What's Happening and What
Should Be Happening in Special Education"
Dr. Jemes Beaber, Associate Professor

Arsza of Exceptional Children
The Ohio State University

12:00~-1:00 Lunch
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1:00 p.m.

2:00 p.m.
3:00 p.a.
3:15 P.&.
6:00 p.m.

“Irsining Perspectives: What's Happening snd What
Should Re Happaning in Phyaical Educaticn and
Recreation”

Dr. Julian Stein, Project for the Handicspped
A.AB.P.E.R.
Washington, D. C.

Presiding: Miss Dolores Geddes
School of Health, Physical Education and Recresiion
1ndiana State University

State Team Explorsifion and identification Session
Coffee Session
Report Sessicn 57 Stats Teaxms

Hospitaliry Hour

Friday, September 17, 1971

9:00 s.a.

9:30 a.m.
11:00 z.a.
12:00 noon
1:00 p.m.
2:30 p.m.
3:00 p.na.

Report of Mid-Continent Regioaal Conference
Dr. Willism Chasey,
University of Texas
Austin, Texas
Action Plan Development Session
Sounding Board Session
Lunch \
Presentacion of State Action Plana
Evaluation and Closing Remirks

hAdjournment
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MIDAMEST REGIONAL INSTITUTE
EVALUATION PORM

Instructions: Pleese check the column that generslly represants your answer to
the question.

Yea Ro Undecided

1. Was the promotion effective?
2. [Did the participents understand vhat vas
ves expected of chan?

3. Were the meeting facilities sdequate?

4. Were the dining gnd housing fecilities sdequate?

5. Wes registrstion handled effectively? *

H. Were helpful study materials made gvailable?
7. Were che general gegsions:
8. Relatively free from distractions?
b. Charscterized by good physical
srrangesents?

ce Made meaningful by clesr presentstion?

d. Appropriaste in length and nuamber?

€, Clesr 8¢ to g0als gnd purposes?
f. Effective as to the use made of education-
sl techniques, gubtechniques gnd oids?
8. Were the specisl stete intarest groapa:
e, Made up of persons who:
1. Had common interests?

2. Could vork togather?

3. WVere similer in background?

b. Adequate as to physical errangements?

F e

€., Well conductad?

d. Steffed with appropriaste resource persons?

e, Clear &s to their goals and task?
f. Appropriste as to:
1. Frequency of meeting?

2. Length?
8. Effective 03 to the ues made of educe-
tional techniques, subtechniques and 3ids?
9. Were tha discuesion, practice, or work gSroups:
" 8. Well conducted?

b. In sulteble surroundings?
¢, Clear ss to their:
1. Taak?

EERERRE R RN

Q
: 2. Responsibilities to the total group?




10,

11.

12.

1.

d.

Did the coordinator and staff:

a,
b.

Appropriate as to:
1. Length?

2. Prequency of meeting?

Carry out vesponsibilities?

See that the group vas well oriented:
1. Prior to arrival?

2. After arrival?

See that athedules were met?

Properly instruct the TesOurce perisoni?

Help the participatts to learn?

Remain flexible and able to make adjust-
ments to aid learning?

D4d the resource people:

a,
b,
c.
d.
e.

£.

Understand their responsibilities?

Understand the techniques they wvere
involved 1in?

Use underatandable language? = .

tUse helpful examples?

Remain available for tonsultation?

Preaent informacion clearly and effectively?

Did tha participants:

a.
b.

c.
d.

Make advance preparation?

Make use of their opportunitiea for
learning?

Attand asetings on time?

Cooperate with the coordinator and
reaource persons?

What was sccomplished?

a,

b,

Was useful information presented in the
genersl acssions?

Did the participants shew evidence of
having acquired information, new view-
points, or of having changed accitudes?

Was progress made toward the goale?

Have problems or needs emerged which point
toward further study or action?

Was there evidence of willingneas to
accept Tesponesibility for further study
or action?

NIRRT

Feel free to liat any coomenta regarding the Institute on the back side.
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Appendix C
Ocder Form For Institute RePert

A Study of Training Needs in the Programming of Phyaical Education and Recreation
for the lMentally Retarded and Phyaically Handicapped: A report of the Hiduest
Regional Institute for Special Education, Physical Tducation and Recreation.

Conmpilad and Edited by Walter F. Ersing, Ph. D.
Contanta

Part I General Presentations
"Regionel Training Institutea: Their Design and Purpoae,™ by Mr. Willfea
Hillman, Jr. Burecau of Education for the Randicapped and "Knowledge, Society,

and Individual: What s Eesential?” by Dr. Jack Frymier, The Ohfio State
University.

Part I1 Training Perspectivea in Special Education, Physical Education and
Recreation
"What'e Happening And What Should Be Hsppening In Special Education,” by
Dr. Jamss Beaber, The Ohio State University, and “What'a Happening and ¥hat
Should Be Happening In Physical Zducation And Recreation' by Dr. Julian
Stain, American Association for Health, Phyaical Education and Recraation.

Part 111 Institute Deliberations
Thia part consista of two sections, Section A which deals with the fasues,
concarnt and problems {n training for phyaical education and recreation for
the handicapped aa identified by fnterdiaciplinary teams from ten Midwest
States. Section B presents an Action Plen developed by each of the partici-
pating state teams for the purpose of affecting change in one area of need.

Part IV Summary
This aection fncludes the results of the Adelphi Survey and & discussion
on concluaions resulting from the Insticute.

Appendix
The appendix. includes a 1ist of the pazticipants, institute pProgram, and
evaluation form.

o A A oy B A A oy O e A A O o A o A A O A O A B A oy A A A

ORDER BLANK
No. of copies at $1.50/copy. Amount due "+ Please enclosa check or
requisition for atove omount (Make check payable to P.E.R. Special Institute).
Name
Addvess
City State Zip

Matl to: yalter F. Ersing, Specisl Iastitute _
School of Health, Phyaical Education and Recreation
337 Weat 17th Avenue
The Ohio State Univeraity
Columbus, Ohic 43210
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